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ABSTRACT

This study aimed to contribute to a different orientation in designing an English
language course for students of History in the International Islamic University,
Malaysia, that is an ESP (English for specific purpose) course. This course addresses
issues of immediate interest to students as well as their future professional needs
because of its relevancy to their specializations. Therefore, an ethnographic study was
conducted on a sample of 126 undergraduate students with five lecturers from the
department of History. This ethnography aimed to provide an accurate and holistic
description of the teaching/learning situations, as well as to explore the English
language needs of the students of History to provide a framework capable of
satisfying these needs. A variety of tools were employed for eliciting information:
Questionnaires were distributed for students and lecturers, authentic History written
texts were analyzed, and class observations were conducted alongside with interviews
with students.

The data obtained by the different tools were analyzed and transferred into a
suggested framework from which the History language course could be produced.
This framework consists of the following components: Objectives that determine the
outcomes of this ESP course, and the areas of language content such as, the kinds of
English language skills and sub-skills needed, the important linguistic elements, the
subject specific input, the method suitable for teaching the course, and finally the
order and sequence for presenting activities in the course.

Modules of an ESP course were provided for students of History. These modules

represented the actual production of some units in the English language course and
serve as samples for developing a complete ESP course design.
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CHAPTER 1

INTRODUCTION

English is seen today as the language of the world. It is the language of global
communication, the language of technology, business and science. This situation has
helped in the emergence of an international movement in English language teaching-
that is, English for Specific Purposes which has great strength in research and teaching
in many parts of the world. This shift in the aims of teaching from being teacher-
centred to learner-centred has brought with it great changes in syllabus, methodology,
and teacher training. The focus -of this study will be on designing an ESP course for
History students and the procedures that are involved such as identifying the students’
needs which determine the construction of the syllabus, selecting materials and

presenting them according to the most effective method of learning.

According to Hutchinson and Waters (1987), ESP is an approach to language teaching
which aims t;)‘ meet the needs of particular learners. Mackay & Mountford (1978)
similarly define ESP as a prégmatic response where the reasons for learning English
are made amenable to more systematic descﬁption- in order to provide relevant and
more effecti\{g materials. On the other hand, Widdowson (1983:6) differentiates
between English for specific purposes (ESP) courses and General Purpose  English
(GPE) courses. He says that these‘tV\.m types.are specific and purposeful but they differ
in the way in which purpose is defined and the manner of its implementation. In ESP,
purpose refers to the “ eventual practical use to which the language will be pixt in

achieving occupational and academic aims”. In GPE, purpose refers to the

development of general capacity for language use. So ESP' is -successful as it



establishes as precisely as possible what learners need the language for. It is
concerned with the characteristics of the English language that students need to cope
with a specified set of tasks and in order to ensure that students meet their competence
requirements, there should be empirical, accurate and systematic measures of their
needs. Chambers & McDonough (1981:17) state that ESP is concerned with teaching
a programme based on “rigorous analysis of both the purpose for which the language
is being used and the language itself.” Similarly, Robinson (1980:13) says that ESP is -

based on “ a rigorous analysis of students need”.

Howevér, there are differing definitions ef what “needs” are. Hutchinson and Waters
(1987) state that “needs” can be divided into two types: First, ‘target needs’ which are
concerned with the learner’s required-degﬁe of competence in the target situation, and
this in turn can be divided into three sub-types: ‘necessities’, ‘lacks” and ‘wants’. The
second main type of “needs” is ‘learning needs’ which are concerned with strategies
and skills that help the learner learn the language. Graves (1996) differentiates
between two kinds of needs: 1) ‘objective needs’ which are derived from factual
information about the learners, whichinclude: country, education, age, level of
English, and prior experience in academic s'ettings; 2) ‘subjective needs’, which
include the cc;g'nitive and affective needs of the learner in the learning situation.
Furthermore, Berwick (1989) distinguishes between two types of needs, ‘Felt needs’
and ‘Perceived needs’. ‘Felt needs’ represent those which' learners have, such as
‘wants’ and ‘desires’. “Perceived needs’ are those éxpressed by certified experts and

administrators of the programme about the educational gaps in other people’s

experience.



Once the learners’ needs have been identified, ‘needs analysis’ is necessary. Nunan

(1988:45) defines needs analysis as:

“ A set of procedures for specifying the parameters of a course of study.

Such parameters include the criteria and rational for grouping learners, the

selection and sequencing of course content, methodology, and course

length, intensity and duration.”
Furthermore, Brindley (1989) divides needs analysis into two types. The first is based
on what could be termed the “product-oriented interpretation” of needs where the
focus is on the language which the learner has to use in a partiéular' communication
situation. So, the concern is on the learner’s current and future language use and this is
called “target centred”. The second interpretation of needs which is called “the
process-oriented” aimed at gathering information about the needs of the learner as an
individual in the learning situation, such as the learners’ attitudes, motivation,

awareness, personality, wants, expectations and learning styles and this is called

learner-centred.

The next step is to select a type of syllabus which is relevant to the learners for whom
it is intended and appropriate to the situation. Nunan (1988:14) defines syllabus as a
part of curriculum activity “concerned with the specification and ordering of course
content.” Similarly, Rodgers (1989) states that syllabus design is the process of
selection and organization of the linguistic content such as vocabulary, grammar,
notions and functions. In this view, ESP syllabuses can be organized by using several
types of criteria, such as “Content”, “Method” or “Skill”. First, there are content-
based syllabuses, which focus on specialist content and branch into four sub-

categories, “form”, “function”, “topic” and “situation”. Second, there are Method-



based syllabuses in which the content is selected to activate strategies for learning as
the course progresses. This type of syllabus has two sub-categories, “Process” and
“ Task”. Finally, there are skills-based syllabuses that have characteristics of both

“Content” and “Method” syllabuses (Robinson 1991).

In developing a syllabus, the final stage is concerned with materials development.
Decisions have to be taken whether materials should be selected or innovated, whether
they should be authentic or simplified (see Widdowson 1979). Attempts should be
made to exploit whatever is available and appropriate for a particular teaching-
leaming situation, a course, specific learners.and specific learning purpose. In general,
the syllabus materials should take into account the authenticity, relevance, interest,
and motivation of both the materials aﬁd the students themselves to improve the
effectiveness of learning. Strevens (1988:44) states that ESP teaching materials and
activities are these:

1. Shaping the input according to the special purposes of the learners.

2. Encouraging the learner’s intention to learn.

3. Managing the learning strategies.

4. Promoting practice and use.

BACKGROUND TO STUDY

This study was conducted at the International Islamic University in Malaysia, (ITUM)
which was established in 1983 as an institution of higher learning. The students, who
are from a wide variety of langudge backgrounds, speak English as a second or
foreign language. Engl‘isil is the p@aw-medim of instruction and students from all

faculties take compulsory credit-bearing courses to improve their English language.



The Department of History and Civilization will be the focus of this study. The
Department offers a degree of Bachelor of Human Science with Honours in History.
Students are required to take 130 credit hours of coursework for graduation and about
60-80% (that is, 78-104 credit hours) of their courses are taught in English and the rest

in Arabic.

PROBLEM STATEMENT

English is considered by the Malaysian Ministry of Education to be a second
language, but it is the primary medium of instruction in ITUM. For this reason English
is the pnmary language that students strive to develop in order to cope with their
studies and for their future career. However, the English language courses which
undergraduate History students in IlUM study currently are broad and not based on a
careful - assessment of the language, tasks, and culture -of the target situation.

Therefore, they need ESP courses which are based on student’s actual needs.

OBJECTIVES OF THE STUDY
There are two fundamental goals of this study: ,
1. Identifying the English language needs of undergraduate History students.

2. Designiﬁg the framework of an ESP course according to these needs.

Thaus this study will answer the following questions:
1. What are the English language needs of undergraduate History students?

2. How can we develop the ﬁamework of an ESP course based on these needs?



SIGNIFICANCE OF THE STUDY

Despite the extensive literature on ESP courses such as “English for technology”,
“English for business”, there are few empirical studies that deal with English for
students of History. This study will make an important contribution to a basic issue in
educational research, as it will provide a description of the English language skills and
sub-skills most needed by the students of History in IITUM, the appropriate, relevant
materials ‘and the most effective methodology for organization. This ESP course
design will address issues of immediate interest to students and their future
professional needs because of its relevancy to their specializations. Hutchinson and
Waters' (1987:8) state “the clear relevance of the English course to student’s needs
would improve their motivation and thereby learning better and faster.” Similarly,
Huckin (1988:69) states “the hallmark of ESP instruction is its attempt to appeal more
directly to the students’ interests outside the English class.” Furthermore, this course
design can contribute to a great extent to the development of Islamically based
English. Although, the students will be introduced to authentic texts from either
Muslim or Western sourses, the activities and tasks will help them be aware of the
. differences, they will be able to analyse and evaluate the world as made and seen by

Muslims. Thus, they will be able to appreciate their own culture.



CHAPTER 2

LITERATURE REVIEW

Hutchinson and Waters (1987) present different approaches to ESP such as English
for Science and Technology, English for Business and Economics, and, English for
Social Sciences. According to Swales (1988) English for Science and Technology
(EST) is the senior branch of ESP as it has the longest history, the largest in number of
publications and the largest number of practitioners. In addition, Robinson (1991)
states that there are a very large number of general business English textbooks
available on the market. Thus, English for social sciences has received the least
attention. Therefore, there are few books on English for Social Science disciplines. In
order to develop ESP courses for social science and especially an ESP course for
History students as it is the focus of this study, a comprehensive view is needed of the
nature and the process of ESP course design. Providing such a view is the goal of this
review. ESP course design is concerned with principles and procedures that comprise
needs analysié, formulation of objectives and finally selection and organisation of

materials. In subsequent sections the processes are illustrated in more detail.

NEEDS ANALYSIS

ESP differs from English language teaching in its emphasis upon careful needs’
;nalysis for course design. Jordan (1997) points out that needs analysis includes many
aspects such as target situation analysis, present situation analysis, deficiency analysis,
strategy analysis, means analysis, and. language audit and constraints. Hutchinson and
Waters (1987:13) summarise the develépment of needs ahalysis into five phases such

as the following:



Register Analysis
In the first phase of ESP history the focus was on the sentence level and called
“register analysis” which is defined as “ being a characterization of texts in respect of
their formal linguistic properties.” (Widdowson 1983:28). The syllabuses and teaching
materials in this phase were based on the analysis of scientific and technological
language. Researchers identified the lexical and grammatical features of academic and
professional registers and then organized their courses around the lexical and
grammatical features of these registers. So the notion of frequency of syntactic and
lexical items was of considerable significance. McDonough (1984) presented a case
that Iay‘the foundations of ESP in terms of frequency and selection. The pioneers were
Ewer and Latorre who took a large sample of different types of text from ten main
areas of science, comprising over three rhillion words in all. Then they carried out a
frequency count to the items under each of the three following categories to develop
materials for specific educational context.

1. Sentence patterns, such as passive, simple present tense, simple past tense, etc.

2. Non-structured Lexis, such as the common core vocabulary.

3. Function words and phrases. Such as, prepositions adverbs of degree, etc.

Furthermore, Swales (1971) used a sentence level analysis of English registers to
design his book “Writing Scientific English” which is based upon grammatical forms.
From another perspective, Strevens (1988) discussed the similarities and differences

between scientific technological and technical English, partly in terms of grammar and

Lexis.

The shortcomings of such an approach are discussed by Widdonson (1983:28) who



says that the register analysis is an inadequate device for determining content as the
results reveal the aspects of the language system and accompany certain activities but
not their communicative function and how language is used in the discourse process
as he states, “ linguistic forms do not reliably signal their pragmatic value in particular

contexts of use.”

Rhetorical or Discourse Analysis

In the second phase of ESP history, the focus shifted from sentence level to rhetorical
or discourse analysis. Robinson (1981: 53) defines the term “discourse analysis” as:
“The sfudy.' of stretches of language, whether spoken or written™ to help students
process, utter and write more than single sentences when they encounter real discourse

and have to create it in their actual job or study situations.

The early approach to discourse analysis was popularised because of the ESP
textbooks, the “English in Focus” series and the “Reading and Thinking” series. Here
the focus was on the grammatical features of discourse, particularly with such devices
of cohesion as reference items and connectives and with vocabulary. The texts studied

were short and the rhetorical functions few in nﬁmber. (Robinson, 1981).

Furthermore, Tarone et al. (1981) developed the use of register analysis as they
integrate grammatical forms with rhetorical function in their- analysis. In the paper
“On the Use of the Passive in two Astrophysics Journal Papers”, Tarone et al. (1981)
perform a rhetorical analysis to determine the systematic functions of passive and.

active verbs in two papers and examine the frequency of usage of passive and active

voice.



Target Situation Analysis
The third shift in ESP was the greatest; as the focus became on systematic analyses of
the target situation to identify the features that form the syllabus of the ESP course.
Robinson (1991) states that a target situation analysis can be defined in terms of needs
analysis that focuses on students’ needs at the end of a language course. In addition,
the findings of the target situation analysis may relate to both the English language
requirements of the training course and of the later job. The dominant figure in this
phase was Munby (1978), who presented detailed procedures and the most highly
developed model-mechanism for examining the learners’ needs. which he called “ The
Communication Needs Processor” as the focus was on the particular communicative
needs required by the learner to perform in the target situation. Macky and Bosquet
(1981) present the parameteres of Munby’s ‘communication needs processor’, which
summarise the operational guidelines for the specification of learner needs in terms of
the syllabus specification required to service these needs such as the following;:

1. Participant: includes information about the student such as age, sex, language

background, etc.

2. Purposive Domain: - includes the characterization of the eccupationsal or

academic discipline for which the targe’é"language is required.

3. Setting: - includes information concerning the physical and psycho-social
settings in which language will be used.

4. - Interaction: the relationships obtained in the target language use.

5. Instrumentality: includes the communicative means such as medium, mode,
and channel.

6. Dialect: the variety of the target language required.

7. Target level: the dimensions and conditions required in the target level.

10



8. Communicative Event: the micro and macro activities required in the target

langnage level.

9. Communicative Key: the attitudinal tones the participant has to master.

On the other hand, Hutchinson (1988) mentions some of the limitations of the target
situation analysis as he states that needs analysis can tell us a lot about the nature and
content of the learner’s target language needs, but it can tell us little or nothing about
how to attain that target competence and what the learning processes and learning
needs are. Furthermore, Chambers (1980) notes that the numerous sources of
information such as the student, the student’s employer and the teaching organisation,
may not agree on the learner’s target language needs. So, an ESP teacher has to use an

eclectic way that is capable of best determining “needs”.

Skills and Strategies

The fourth phase of ESP history is called “skills and strategies™ as it provides a basis
for discovering the underlying thinking processes that help learners cope with the
surface forms of ‘the language. Here, the chus shified from the surface linguistic
features of the target situation to the -unc‘lerlying processes of reasoning and
interpretation. In English language teaching, the term “strategies” refers to “the ways
of managing the complex information that the learner is receiving about the target
language” (Richards 1990:45). Oi; the other hand the term “skill” is used in a "number
of different ways in English language teaching; the traditional language skills refer to
the four skills meaning simply reading, writing, speakipg and listening. In addition, it
has become usuall to use the \n;ord “skill” to refer to sub-skill or micro-skill which

refer to the constituents of the skills. This type is used by Munby as-he classifies

t



