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ABSTRACT

Ethics has become of significant interest amongst practitioners and educators alike.
The collapse of Enron, the largest energy-trading company in the United States has
jolted the profession out of its complacency and serves as a warning that all is not well
with the profession. The message is clear, if the accountants and future accountants
want to be relevant, they have to be more diligent and ethical. In order to inculcate
ethical behaviour, ethics education is important to increase awareness and enhance
ethical behaviour in the profession, including amongst students. Ethical behaviour can
be developed at an earlier stage of education. As a result, it is crucial for the Diploma
in Accountancy programme to integrate ethics education. Thus, this study is to assist
Majlis Amanah Rakyat (MARA) in improving the Diploma in Accountancy (DIA)
programme in Kolej Profesional Mara (KPM) by gathering perception of students and
educators on ethics education. Therefore, the objectives of the study are to determine
and investigate (1) the perceptions of students and educators regarding the need for
ethics education in the DIA programme (2) the students’ and educators’ reasons for
integrating or not integrating ethics (3) the students’ and educators’ perceptions on the
appropriate ways and techniques of teaching ethics and (4) the difference in
perceptions between students and educators on ethics education in the DIA
programme. Questionnaires were distributed to the DIA students and educators at four
different colleges in order to collect the data on their perceptions on integrating ethics
into the DIA programme. More than half of DIA students and educators agree that
there is a need for ethics education in the programme. ‘Failure to teach ethics in the
accounting curricula contributes to the recent business scandals’ is perceived as the
main reason by students and educators for the need to integrate ethics education into
the DIA programme. However, some of the students disagree to having ethics
education due to the inadequacy of materials for teaching ethics. On the other hand,
the educators perceived that the responsibility of encouraging ethical values should be
left to parents and family members. In terms of techniques used in teaching ethics,
students prefer to use vignettes followed by discussion through internet. Whereas
educators prefer to organize ethics day and have a debate on ethics. Nevertheless, both
students and educators generally agreed that ethics education should be integrated into
the DIA programme and at the same time, educators need to improve their knowledge
and techniques in teaching ethics. The implication of the study is to enhance ethics
education in the DIA programme.
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CHAPTER ONE
INTRODUCTION

1.1 BACKGROUND AND PROBLEM STATEMENT

Kolej Professional Mara (KPM) is one of the colleges specifically set up by Majlis
Amanah Rakyat (MARA) to enable Bumiputras to pursue their studies after
completing secondary school. Overall, there are four KPMs in Malaysia and they offer
several vocational courses. One of the programmes offered in KPM is Diploma in
Accountancy.

Diploma in Accountancy (DIA) in KPM is under the Higher Education
Division of MARA (HEDM). It was first established in January 2000. This 3 years
programme is to educate generations, especially the Bumiputras in developing their
knowledge and skills in accounting. Instilling such skills and abilities in the students
would enable them to seek better career opportunities when they graduate from this
Diploma programme.

Students are required to complete 35 courses under the Diploma Programme.
The courses are in the fields of accounting (such as financial accounting, cost and
management accounting, accounting information system, auditing and taxation),
business related subjects (such as management, entrepreneurship, economics) and
quantitative subjects (such as business mathematics and statistics). Relatively recently,
ethics has been integrated in a few of these courses. However, the issue of adequacy
of ethics education as well as the approaches in teaching ethics in the DIA programme
remains of concern, particularly to the educators. Insufficient exposure to ethics
awareness could have serious implications when the students pursue professional

qualifications, further studies or join the workforce upon graduation.



The scandals of Enron, World Com, and Arthur Anderson have raised concerns
about the lack of ethical conduct in the profession, and the need for ethics coverage in
business and accounting curricula. According to the Malaysian Institute of
Accountants (MIA)’s Code of Ethics, ethics is about principles, values and beliefs
which influence judgement and behaviour. Accounting professionals who are ethical
are expected to do the right thing in the circumstance. Thus, accounting bodies, such
as the International Federation of Accountants (IFAC) has recommended integrating
ethics into accounting curriculum due to the credibility of the profession being
tarnished by the scandals as stated before. As a result, a strategic and operational plan
was issued by IFAC in 2007-9, seeking to advance worldwide ethics education
(O’Leary and Mohamad Shafi, 2008). Hence, ethics education has been introduced in
higher education institutions in order to instill the ethical culture in future accountants,
including in Malaysia. Consequently, MIA requires ethics education in the accounting
curriculum. Through the Reassessment Report on Accounting Programme offered by
Malaysian Public Universities (Hala Tuju 2), the Ministry of Education in Malaysia
requires that a standalone ethics course be taught in all accounting programmes and
embedded in all accounting courses. The importance of ethics has been carried
through into the required accounting curriculum in Halatuju 3.

The integration of ethics into the accounting curriculum, as recommended by
the accounting associations above, would build an individual’s character, attitude,
morality and personality (Shawver, 2006). In line with the recommendation by the
accounting associations, the importance of ethical awareness was strongly urged by
Datuk Mohd Nasir Ahmad, the MIA president during his speech at the NST Career
Talk on the 9™ of March, 2013. He stressed that it is crucial for accountants to have a

strong sense of ethics and integrity besides having numeracy skills.



However, as rightly pointed out by Butroyd and Somekh (2001) building
morality and character of individuals are indeed challenging for educators. Hence,
producing accounting graduates with integrity and strong ethical values would be
equally challenging. Due to these challenges, and efforts towards studying the issue of
ethics education, several prior studies were conducted. These studies (Coyne, Massey
and Thibodeau 2005, Koumbidias and Okpara 2008, Mohamad Saat, Porter and
Woodbine 2010, Win, Ismail and Fatima 2014) mainly focused on ethics education at
the accounting undergraduate degree level. The reason for focusing on ethics
education at the undergraduate level may be due to the fact that it is crucial for
accounting students to be instilled with ethical values, which would later be applied in
their professional lives, upon graduation (Howieson, 2003). According to Howieson
(2003), the instilling of ethical values is considered a part of ‘life-long learning’ and
professional development, which should be implemented by universities.

In addition to integrating ethics education at the undergraduate degree level in
Malaysia, there has been an effort made by HEDM to introduce ethics earlier to
students. This earlier stage could be whilst students pursue their Diploma in
Accounting (DIA) programme. Ethics integration at the DIA level would benefit the
students as ethical values are formally instilled, thus influencing students’ moral
reasoning ability. Therefore, KPM has initiated the integration of ethics education into
the DIA programme so that students that graduate from this programme appreciate
that having ethical values is just as important as gaining the technical skills in
accounting. Even though, initiatives have been taken by KPM to integrate ethics into
the DIA curriculum, the concern, as mentioned before, is whether there is adequate

ethics integration into the DIA programme.



Currently, KPM only offers two courses that are related to ethics in the DIA
programme, which are Business Ethics in semester one and Accounting Theory and
Practice (ATAP) for final year DIA students. Furthermore, ethics is only a sub-topic
that is incorporated in these courses. Unfortunately, starting July 2015, ATAP course
was excluded from the main structure of Diploma in Accountancy for KPM’s
students. It was replaced by Taxation 2. The focus is to ensure that students will have
prior knowledge and become more knowledgeable in taxation. Hence, KPM may
produce students that are less aware of ethical concerns, even though the International
Federation of Accountants (IFAC) has required that ethics be integrated into the
accounting education curriculum.

Another issue that should be taken into consideration in relation to ethics
education in the DIA programme is the background of the students. These students
generally come from a less advantageous background, i.e. coming from lower income
families, parents who have not had the opportunity to pursue higher education and
coming from rural districts. Besides a minimum requirement of Sijil Pelajaran
Menengah (SPM) results, the criteria for students to be selected in the DIA
programme for KPM are based on the household income and their family’s
background. The household income must be in the range of average to lower income
group. This is because MARA will fully sponsor the students for the whole period of
their studies in KPM. Due to these criteria and background, it may subsequently
influence their perception on ethics education. The DIA students could perceive that
ethics education is important to be integrated at the DIA programme level or they may
feel otherwise. Their perception on ethics education would be framed by their reasons

for integrating or not integrating ethics into the DIA programme. Based, on the above,



there is a need to study these students’ perception on ethics education as well as their
reasons for their perception.

It is not only the students who would be affected by ethics being integrated into
the DIA curriculum, but the educators as well. Since the ethics education component
has been reduced in the DIA curricula, the imparting of knowledge on the importance
of ethics in the profession is left to the lecturers themselves to emphasize the issue.
However, lecturers having their own preferences on ethics education may cause
differences and inconsistencies of the knowledge shared. This is as both parties play
major roles in the implementation of the ethics education since they are the one who
would be directly affected by the process. Therefore, the perceptions of the educators
on ethics education and the techniques to implement it are also important. Next is the

main objective of this study, as further elaborated in the next section.

1.2 RESEARCH OBJECTIVES AND RESEARCH QUESTIONS OF THE
STUDY

The objectives of the study are:

RO1: To investigate the perceptions of students and educators regarding the
need for ethics education in the DIA programme.

RO2: To determine students’ and educators’ reasons for integrating or not
integrating ethics in the DIA programme.

RO3: To evaluate students’ and educators’ perceptions on the appropriate ways
and techniques of teaching ethics in the DIA programme, and

RO4: To compare the perception of students and educators on ethics education

in the DIA programme.



In line with the above research objectives, the following research questions are
developed:

RQ1: What are the perceptions of students and educators regarding the need for
ethics education in the DIA programme?

RQ2: What are the students’ and educators’ reasons for integrating or not
integrating ethics into the DIA programme?

RQ3: What are the students’ and educators’ perceptions on the appropriate ways
and techniques of teaching ethics in the DIA programme?

RQ4: Is there a difference in perceptions between students and educators on

ethics education in the DIA programme?

1.3 MOTIVATION OF THE STUDY

There are a few motivations of this study. Firstly, most students in KPM are Muslim
Bumiputra students and they generally come from less privileged backgrounds as
stated earlier. Due to their background, the majority of DIA students lack confidence
and aspiration that could affect their value system. An individual’s value system
would influence their perception. Hence, this study is motivated to determine the
perception of DIA students on ethics education.

Secondly, this study hopes to assist in strengthening and upgrading the MARA
DIA programme curriculum which could lack ethical components in an accounting
training. Moreover, the perception of students may differ from those of their lecturers.
Thus, this study is motivated to discover whether such discrepancies exist.

Particularly, the issue of ethics education should be made aware to the Higher
Education authorities of MARA, as the government strives to reinforce and mould the

students in terms of values, ethics and attitude through ethics education. As an initial



initiative to determine the adequacy of ethics education in KPM, views of the main
players in the Diploma Accounting Programme must be obtained. This aim of
gathering the viewpoints of those directly involved in the DIA programme, including

in relation to ethics education, has motivated the current study.

1.4 SIGNIFICANCE OF THE STUDY

The research is significant due to the changes made by Bahagian Pelajaran Tinggi
(BPT), MARA where the Accounting Theory and Practice (ATAP) course has been
eliminated from the Diploma in Accounting curriculum since June 2015.
Consequently, there is a query on the adequacy of ethics education in the DIA
programme since the sub topic for ethics education in the ATAP course has also been
eradicated. Insufficient coverage of ethics in the DIA curriculum can hinder the
development of well-rounded students who are equipped with both technical
competence and ethical values. Hence, it is crucial to determine the extent of ethics
coverage and its adequacy in the DIA programme.

Likewise, this research is to identify and analyse the perception of educators and
students of ethics courses offered by KPM. This information helps to provide
important information and feedback to the Bahagian Pengajian Tinggi (BPT), Mara
which is responsible for reviewing and revising the curriculum of DIA programme for
all KPM in Malaysia. At the same time, it will provide new views to other colleges
that provide diploma programmes such as UiTM, UKM, UM or any other private
colleges. In addition, the research findings will provide some suggestions for
educators on techniques in teaching ethics education and at the same time, will

increase students’ ethical awareness. Thus, this research is to give ideas and at the



same time assist the educators to create ethical awareness in students of the DIA
programme. This can be done by teaching approaches and techniques.

Another aspect is the possibility of the difference in perceptions between the
educators and the students. If it were found that there is indeed such a difference,
imparting ethical knowledge may be less effective. This may be because educators
may perceive that ethics education is important but the DIA students may not be
interested as they may not consider it to be equally important. Moreover, the
transferring of knowledge may be less effective as the educators may prefer certain
ways of sharing knowledge in relation to ethics, but the students may prefer other
ways of receiving this knowledge. Hence, it would be beneficial to compare the
perception of students and educators on the issues of ethics education in order to
determine mutually agreed upon perception and to alleviate possible differences.
Reducing possible differences would enhance effective ways of disseminating
knowledge on ethics within the DIA curriculum.

Finally, this study would extend the literature on ethics education. This is
because research on ethics education in Diploma in Accountancy programmes seems
to be neglected. As mentioned before, the literature tends to give priority to ethics
education at the accounting undergraduate degree level. Thus this study would fill the

gap in the literature, which may be of interest to future researchers.

1.5 ORGANIZATION OF DISSERTATION

The study is organized and structured into six chapters. Firstly, Chapter 1 provides the
background of Kolej Professional Mara and its curriculum in Diploma in Accounting

programme. It has also included a brief explanation on the background and problem



statements of the study, research objectives and research questions, motivation of the
study, and the significance of the.

Chapter 1 ends with the organization of the study prior to the conclusion. Next,
Chapter 2 consists of the literature review on ethics education. Generally, the literature
is related to ethics education and specifically related to ethics in accounting.
Moreover, this chapter highlights the empirical findings of methods used by some
universities for ethics education in their accounting curricular and the development of
learning ethics. Chapter 3 provides the theoretical framework based on the study. The
theory related with ethics education are discussed and only one null hypothesis is
developed, discussed and explained according to the Thorne’s integrated model.

Subsequently, Chapter 4 presents the research method, which is based on a
questionnaire. It also describes the selection of samples and provides a description of
the statistical tests performed. Chapter 5 consist of the research findings and data
analysis where the results of the statistical tests are discussed. The analysis of the
educators’ and DIA students’ perceptions on ethics education is compared in this
chapter. Lastly, Chapter 6 is the conclusion chapter. This chapter summarizes the
study and concludes the findings of the research. It also includes the limitations and

provides some recommendations for future research.

1.6 CHAPTER SUMMARY

The focus of the study is on the perceptions of DIA students and educators on
integrating ethics education in the DIA programme in KPM. The research objectives
of this study were specified in line with the research questions. The main purpose of
the study is to gather the perception of the two groups of people directly involved in

ethics education in the DIA programme, i.e. the DIA students and their educators. At



the same time, the findings of the study could provide useful information to Bahagian
Pengajian Tinggi (BPT) to possibly improve the DIA syllabus in KPM, particularly in
relation to ethics integration. After introducing the study in this chapter, the next

chapter will provide a review of the relevant literature.
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CHAPTER TWO
LITERATURE REVIEW

2.1 INTRODUCTION

In this era of globalization, accountants must not only equip themselves with technical
accounting knowledge and skills, but also equally important is the ability to take a
firm stand in difficult situations particularly in relation to ethical dilemmas. Education
system has become a limelight, as it plays an important role in shaping future
accountants. Several accounting associations namely the American Accounting
Associations (AAA), the International Federation of Accountants (IFAC), the
Association of Chartered Certified Accountants (ACCA) and the Malaysian
Institutions of Accountants (MIA) are the responsible bodies in academically
preparing those accountants-to-be. Actions have also been taken by the said
accountants associations in improving the ethics coverage in the accounting
curriculum. At the same time, many faculties wrestle with their accountancy
programmes on how to incorporate ethics into their already packed curriculum
without compromising their coverage of ethical topics (Mantzke, Carnes and Tolhurst
2005). The study from Felton and Sims (2005) explains that education institutions
should develop well-targeted goals in teaching ethics. They have suggested ten goals,
and they are listed below:

I.  Students should understand their core values at the end of the course since

it is the main criteria in ethical decision making,
ii.  The topics and its complexities for ethics should be wider and broader

since it goes beyond simplistic view of what is right and what is wrong,
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i.  Students should realize that ethics is embedded in all business decision

[
making rather than an isolated discipline,

iv. It should broaden students’ cultural perspectives,

V. It should enhance the confidence levels of students to discuss ethical
issues in managerial and other settings,

Vi. Students should learn to consider the consequences of a managerial
decision making for next generations,

vii. By having these objectives, it should increase students’ awareness of
ethical and leadership accountabilities as managers such as exercising
power responsibly and judiciously.

Thus, the issue arises as to why ethics is difficult to teach effectively in
accounting and why even ‘best practice’ ethics teaching does not persist in students’
minds when they progress to the profession. Daly (1997) offers two reasons. First, he
argues that ethics education is too issue-driven. Ethics only becomes newsworthy
every time there is a flurry of business failures and accounting scandals, and
universities are then required to respond to that in their accounting courses. Hence,
approaches to teaching ethics are fragmentary or poorly planned with inadequate
materials and ill-prepared teachers. Perhaps these challenges in ethics education has
promoted a growing literature on ethics education which is reviewed in the next
section. This is followed by a review of studies on ethical awareness and perception

on ethics, prior to identifying the gap in the literature.

2.2 ETHICS EDUCATION IN GENERAL

Ethics is considered as a crucial aspect in life. Learning ethics may help professionals

to learn how to react accordingly in order to solve any ethical concerns by improving
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