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ABSTRACT

Imam Abd Hamid Muhammad al-Ghazali (d. SOSA.H./1111 C.E.) was one of the mos
prominent Muslim theologians and thinkers in the history of Islam, whose endeavors to
revive the Islamic Sciences rightly eamned him recognition as the mujsddid (reformer) of
the fifth century A.H. This spirit of revivification was later pursued by his successors
including Fakhr al-Din al-Razi and al-Iji and eventually became the impetus for the
Islamization of knowledge movement of this-eentury, propounded by Al-Attas, the first
holder of the Al-Ghazall Chair of Islamic Thought (1414 A.H./1993 C.E.), conferred at
the International Institute of Islamic Thought and Civilization (ISTAC), Malaysia.

Thus, it is the aim of this thesis to study the methodological approach of
Ghazali's revivification which is instrumental for Al-Attas’ conception of Islamization.
For this purpose, we will be focusing on Ghazali’s ethical dimension of child education,
extensively adopted from Miskawayh who was greatly influenced by the Hellenistic
intellectual tradition. This analysis is divided into three chapters. We will firstly
introduce the underlying problems and background to the issue before discussing the key
terms and concepts used by Ghazall in projecting his underlying S0f1 spirit in the first
chapter. The second chapter deals with his sources of reference in child education; and
finally in the third chapter, we will further study some of the practical aspects in
Ghazali's child upbringing in comparison to those of Miskawayh. Finally, it is hoped that
our humble preliminary attempt will contribute in a small but meaningful way for
educators, scholars, researchers and policy makers who are involved directly in this
particular field. Indeed, it is ultimately intended to serve as the groundwork that paves
the way for the Islamization process in relstion to the existing Islamic clementary
educational system.



INTRODUCTION

1. Child Education In Islam: An Overview
The family institution is the most fundamental part of Muslim society. With regards to
its definition, Hammadah *Abd al-* Al emphasizes the term ‘family’ as referring to:

a special kind of structure whose principles are related to one another through

blood ties and/or marital relationships, and whose relatedness is of such a nature

to entail “mutual expectations” that are prescribed by religion, reinforced by law,

and internalized by the individual.! *
In Islam, mutual expectations in terms of rights and responsibilities among the family
members, pertaining to lincal identity and maintenance, succession and affection,
socialization of the young, security for the aged and maximization of effort to ensure
family continuity and welfare are certainly prescribed by the religion.? Due to the
limited scope of our inquiry, the discussion will thus, focus on the religious and ethical
domain of childhood education as one of the most crucial aspects of parental
responsibility.

The family institution plays a pivotal role in transmitting the religious and ethical

values of Islam particularly at the early stage of a person’s life. One of the rights of
children, according to the Prophet (s.a.w.), is the right to a proper education:

Itis thse duty of the father to inculcate proper education (yufisina adsbahu) in
his son.

In al-Attas’ interpretation, adsb implies knowledge and right action.* Adab thus, refers

' Sec Hammodah °‘Abd al-‘Agl, The Family Structure in Isldm (Indianapolis: American Trust
Publications, 1977), 19.
2 Ibid., 22.
? See Sayyid Mubammad Murtadh al-Zabidi, JthAf al-Sidat al-Muttagin bi Sharp Bhyd'Ultm al- Din, 10
‘vok. (Beirut: Dir al-Fikr, n.d), 6:317, cited hereafter as Jipdf,

See Syed Muhammad Naquib al-Attas, Prolegomens to The Metaphysics of Istém (Kuala Lumpur:
ISTAC, 1995), 16, 18. An carlier and more elaborate discussion on aded has been elaborated by al-
Auas in The Concept of Education in Isidm: A Framework for an Isiamic Philosophy of Educatios.



to the “right action that syrings from self-discipline founded wpon knowisdgs whese
source is wisdom.™ Education is certainly impaised uniess the knowledge thes is scqpind
includes s moral purpose that activates in the seeker of knowledge, the shove consepion
of adsb* With regards 10 the clementary level of education (9°AB), there sve o8 leas
three major features of adsb as mentioned by the Prophes (s.aw.), which inficse 3
symbiotic relationship between the Islamic creed ( ‘agidab) as the foundation of edecation
and good character (akhlig) as the ultimate objective and ressit of the education el
(1) love of the Prophet (s.a.w.), (2) bvco?huhﬂy“ﬂmbnd-q
the Qur’an.” These three qualities are mentioned in one of his Seditis

Educate your children (addibd awiddakum) in possessing three qualities: love

of your prophet (hubb nabiyyikum), love of his family (bubd shi beytis) axd

the Qur’anic recitation (gird ‘st al-Qur’&)...."
Indeed, love of the Prophet (s.a.w.) is based on a true conviction that be is the perfiees
man (insin al-kamil), and the best model of conduct (Sannab) who not only received the
Revelation (al-Qur’an) but was also guided by it. Al-Qur’an and Surmah then serve . 2
foundational framework for every sphere of human life, inclading the familial rights axd
responsibilities. Early socialization in a good enviromment, proper cducation asd
upbringing are undoubtedly the main parental responsibilitics, ackmowicdged i the
Qur'an and Hadiths. Proper education at an carly age should begin with the incelcation
of the Islamic creed (‘agidah) as the foundation of good ethical comducs, which is
portrayed in the Qur’an through the admonition of Lagmin al-Hakim t his soxc

® Ibid., 16.

¢ Ioid.

7 See ‘Alf’ al-Din ‘Al al-Muttagg, Kanz a)-‘Ummil 1 Ssman al-Agwil we 2bASSL 18 voi. (Buim:
.Il:;n_llvlﬂhl.lm 456, hadith no. 45409, cited hereafier as XU



Behold, Lugman said to his son admonishing him, “O my son! Join not in
W(M)MMMMWBWMMMW
doing. :

It is followed by the inculcation of good ethical conduct and behavior through' the

enjoinment of good deeds and avoidance of misdeeds:
My son! (said Lugman), If there be (but) the weight of a mustard-seed and it
were (hidden) in a rock, or (anywhere) in the heavens or on earth, Allah will
bring it forth: for Allah is subtle and aware. O my son! Establish regular prayer,
enjoin what is just, and forbid what is wrong: and bear with patient constancy
whatever betide thee, for this is firmness (of purpose) in (the conduct of) affairs.
And swell not thy cheek (for pride) atemen. Nor walk in insolence through the
earth: For Allah loveth not any arrogant boaster. And be moderate in thy pace,
and lower thy voice; far the harshest of sounds without doubt is the braying of
the ass.'

In one of his hadiths, the Prophet (s.a.w.) said:

A father can confer upon his child no more valuable gift than good education
(adab hasan)."'

In another hadith, he said:

It is better that a man should secure an education (yu’addib) for his child than
that he bestow a sa’ in charity.?

The family is thus, the foundation on which an individual develops the religious values
and certain standards of ethical conduct in the process of forming an ideal personality
which represents the identity of the society as a whole.

The prophetic instruction pertaining to child education stems from its
underlying conception of children as a trust (a/-amdnah)'® and parents as the trustees

of God. Every child is naturally bom in the state of fifrah* an innate disposition and

® Surat Lugmim 13.
* Tbid., (13: 16-19).
"' See KU, 16: 456, badith no. 45411; see ). Wensick and J. P. Mensing, Concardance ot Indices de Ia
. Tradition Musulmane, 7 vols. (Leiden: E. J. Brill, 1936), 1:36, cited hereafier as Coscordasce.
** Concordance, 1:36.
" See Abt Hamid al-GhazAll, Zbyd’ “Ultem al-Din, 4 vols (Beirut: Dir Ibya® al-Turith al-*Arably, a.d).
uﬁ;ﬂ;dhuuﬁernhﬂ'.
id., 3:74.



posentiality to recognize and acknowledge the wwe Lordship of God, and in tums 10 besy
the responsidility or wast (a-emine) of ackeowlcdgment, which is ingrained in cvery
heart of the descendants of Adem (a.5.)." Al-aminsh, in this sense, has becn interpeeted
by al-Ghazall, s the gnosis and the wnity of God (w tilks ah-amiseb Aiye al-aee'rifeb
wa al-tswhid)."* The actualization of this inner posentiality requires 3 compechensive
educational process (»'did) which includes the transmission of knowledge (29°Am), good
breeding (larbiyah), self-discipline (riydah), purification of the soul (tazkiyat ai-mafs)
and the refinement of character (tabdhid al-akhlsq). Ta'dih, in the framework of ab
Ghazall, is a process of disciplining the physical and spiritesl aspects of man which
involves the acquisition of knowledge and the transformation of the persomalisy i osder
1o possess good character traits (busn al-khulug), ic., the condition of the soul that
conforms 1o the Intellect and Religious Law ( ‘ag/ wa Shar).” Character formation s,
becomes the focal point of education (ta'dib) particularly in the ealy years; due 1o the
child’s imitative nature and his immaturity in reasoning.

Muslim scholars unanimously agree on the importance of character formation
during childhood, and dealt with it from various aspects: cthical-pedagogical.
theological-juridical as well as from the medical point of vicw. Philosophers like Abl
‘Ali al-Husayn Ibn Sind (d. 1037), followed by Nagir al-Din al-Tosi (d. 1274) and Jaisl
Din al-Dawwani (d. 1502-3) dealt with this subject under the discipline of hosschold
management. Moral philosophers and $ofis like Abmad bin Mubammad e Miskswayh
(d. 1030) and Abo Hamid al-Ghazali (d. 1111) discussed childhood in their cxplication of
cthics and morality, while the jorists like Shams al-Din al-Sarakhsi (d. 899), Qadi Khin

S See kpdf, 7:232.
* Mbid.
" See Byd’ 3:53.



(d. 1196), Ibn Hajar al-Haytami (d. 1567) and Tbn Qayyim al-Jawziyysh (4. 1350)
highlighted their juristic point of view through the legal opinions (/atéw#) conceming
mmuo}mmdmummmumm
physicians like Abo al-Qasim Khalaf al-Zshrawi (d.1013), Ibn al-Jazzér al-Qayrawses (d.
979/980) and * Artb bin Sa‘d (d. 980) commented on this subject from the pediatric point
of view." Despite their distinct approaches, they unanimously agree on the fact that
character formation is the utmost priority to be seriously focused on during childhood. In
fact, Muslim philosophers like Ton Sina, al-Tos! and al-Dawwinl suggest that the

process of character formation should begin as soon as a child starts 10 wean hamself_"

2. The Need For Islamization

As the influence of Westernization began to make itself felt in the Muslim world, the
religious and spiritual essence of character formation was no longer the major focus of
childhood education. Westernization, in this context, refers to the influence of Western
religion and civilization that has surreptitiously crept into the Muslim mind. Thes, as
articulated by al-Attas, the Muslim vision of truth and reality in the present age is not
formulated through revealed knowledge and religious belief. It is conceived rather
through cultural tradition reinforced strictly by philosophical premises based om
speculation pertaining mainly to secular life centered upon man as a physical entity and
rational mdmthwmmwmmm'smwy

alone to unravel the mysteries of his total environment and involvement in existence, and

* See Avner Gil'adi, Children of Istam: Coacepts of Childbood in Medicval Musiim Seciety (Oxfosd:
Macmillan, 1992), 1-10, cited hereafier as COL

" Aba ‘All al-Husayn Tba Siad, Tadibir al-Mandzil aw al-Siyisst al-Abliyah (Baghdad: Magha'sh al-
Fallah, 1929), 36: Nagir al-Din al- Tagl. The Nasirean Ethics, Akhlég-J-Nigiri, trans. from Persian by
G. M. Wickens (London: George Allen & Unwin Lid., 1964), 167. Fakir Jany Mubammad Asfad



further conceives out of the results of speculation besed on such philosophical premises;
his evolutionary ethical and moral values to guide and order his life sccosdingly.®
Despite humanistic belief in a certain degree of relationship between religion and
morality, Durkheim® for instance, argues that the two need 10 be scparated for
edwﬁmdpmmltkaﬁyﬁmﬁ:mﬁmhﬁnﬂywﬁum
domain can and should be included in a public educational curriculum.? In advocating
the idea of secular morality,” he further declares:
We decided 1o give our children in our state-supported schools a purely moral
education. It is essential to understand that this means an education that is not
derived from revealed religion, but that rests exclusively on ideas, sentiments
and practices accountable to reason only - in short, a purely rationalistic
education.”
He claims that morality could be constructed independently from any theological
conception.” In fact, this secularizing process of education has been in progress for
centuries.” The task to secularize education according to Durkheim, is a complex
transformation which involves a rational substitution for the religious notions that for a

long time have served as the vehicle for the most essential moral ideas.” Thus. he

Abkhldq-i-Jaldll, Practical Philosoply of the Mupammadan People, trans. W. F. Thomson, I ed
(Karachi: Karimsons, 1977), 276.

¥ See S. M. N. Al-Attas, Isidm and Secularism, (Kuals Lumpur: ABIM, 1978: repr.. Kaals Lumpar:
ISTAC, 1993), 135, cited hereafier as IS.



climinates the church as an agent of moral education, because a sound morality must be
founded in reason, but not in revelation.® Simultancously, he excludes the family
institution from being an educational agent of morality. Despite his admiration fos the
family as an institution, Durkheim held it to be unsuitable for educating children beyond
their carly years, due 10 its indulgent warmth of kinship ties, as compared 10 the siemer
demands of morality.” Indeed, the child requires a more rigorous discipline than that
which the family could provide. Hence, Durkheim belicves that school is the real setting
forhisdisciplinm'yandeduutionalproc;;.lidwlim. viewed from his sociological
standpoint, is:
thcinﬂumccexercisedbyadultgmmﬁaummm-enayawdyfa’.
social life. Its object is to arouse and develop in the child a certain number of
physical, intellectual and moral states, which are demanded of him by both
political society as a whole and the social milieu for which he is destined. ™
Durkheim’s approach to morality is mainly sociological. Society is ultimately the
preeminent authority of a moral system. He sought authority in the sui generis nature of
society which he held was endowed with the sacred.” In locating the authority in society,
he maintains that “to act morally is to act in terms of collective interest™ and the “moral
goals are those the object of which is society.”™? As an cthical relativist, he belicves that
the content of morality changes with the passing of time, since each society has its own
panicularsystemwhichisncverthesamemﬂuofmsoc'uy.]!aisilpoﬁkb

prove which set of morals is superior, for each scems o work well for its particular

society.*

2 Ibid., xv.

® Ibid., 146-147.

® Ibid., 107.

%' See Durkbeim, 118-119.
2 See Moral, 59

3 Seennuen,uo



The Durkheimian sociological influence is clearly discernibls in his discipls; Ziye
Gokalp, the ideologue of the Kemalist movement. He formulsted s scheme which
anempied 1o provide an ideological underpinning for the emergence of the moders
Turkish family, which he referred 10 as the ‘nationsl’ or ‘new’ family.” In the wonds of
Gtkalp: ‘

There is no doubt that the Turkish family will be modemized by the introduction

of new conceptions from European civilization. But the Tuskish family will

neither be a copy of the French or English nor of the Gesman family.”
Under the influence of Gkalp, the mmml family,” placed the grestest emphasis on
matemnal duties and socializing children, which were elevated by him to msjor soles for
building the Turkish nation for the future.” In spite of his atiempt 10 preserve the
traditional Turkish family values, it was the Westemn family model uwkimately becane
more dominant.® The concept of the ‘national’ family was in fact 3 variant of the
European conjugal family, nuclear in structure, based on gender equality and the so-
called indigenous Turkish moral values.” During the carly Republican years. the stme
was to take a direct role in trying to remould the Turkish family under the infinence of
Gokalpian thought. The most important move in this direction was the Civil Code 1926,
which was a clear indication of the Europeanization of Tuskish institations, particalarly
in relation to family and personal life. The new Civil Code which was ironically based om
the Swiss Civil Code 1912, superseded the Shari‘ah code by entrusting the Islamic
provision of marriage and divorce entirely 10 the secular modem state. Iis establishemens

“&eAmmuacﬂm.wmmmmm 1889-1900
”(C.lmtl'id“:. C-nbndgeUmvmyPIe-. 1991), 212
lhd..lOlFl_nglylGohlp."l'thbWH‘i Tasttich Notisgaliom and
. Western Civilization, N. Berkes, ed. (New York, 1959), 252.
Idid., 246.
7 Ibid., 215.
* Ibid., 247.
» fid., 212.



in Turkey, indeed, symbolically represented an official rcguumzation of a westemized
family orientation. In his remark, Mahmud Esat, the Minister of Justice of that time.
announced that:

...with this law, Turkey will close the doors on an old civilization, and will
have entered into a contemporary [here read, European) civilization.

Simultaneously, in the growing nationalism of the Young Turk years, child-
rearing was seen as a political duty. It is in fact, the theme reilerated by Gokalp tha
child-rearing ‘is one of the most important duties towards the nation,” which later was 1o
become a comerstone of Kemalist ideology in the nineteen twenties and thirties.* The
influence of new contemporary secular approaches to primary education in Europe, was
felt quite directly in Istanbul in the 1830s, with the founding of primary schools by
missionaries, at first only for the Greeks and Armenians. Such efforts of modemization
reached their climax during the period of Sultan Mahmud II, who established similar
primary schools for Turkish children. It was the first time in Turkish history that primary
education was 1o take place outside the religious establishment. <

Republican Turkey was in fact, an extreme case of secular implementation in 2
modem educational system in the Muslim world in which the Kuztib, religious primary
schools were disestablished in 1924 and closed in 1926 — though some did continue 10
function surreptitiously in remote villages.*> However, such instances of modem secular
influence are by no means unique to Turkey. With the intervention of colonization. the
Kunab swood in competition with the newly-imported Westemn-type primary schools

elsewhere throughout the Muslim countries.* Since the mid-19 century, the Kuttid had

“ Ibid., 213.
' Ibid., 232.
“ Ibid., 230.
::‘I;Wnlm”eimnl.&mlﬂQLv.‘m‘



been declining in countries undergoing modemization like Twrksy, Sudan, Zansiber,
India, and Syria especially in urban areas. Unfortunstely, they ‘suffered most wheseves
Muslims were in the minority, i.e., in the Soviet Union and Yugosiavia where all these
schools were closed by the authorities.* In Pakistan, Malaysia, Indonesia and the most
newly-independent Arsb states however, the Kufisb have been incorporsted amd
integrated into the national school system.* These developments are indeed past and
parcel of the agenda of Westemization. Under the label of ‘modemization’ which is
reallysynonymouswithwulaninﬁm.md'l fervent nationalism, education in most of
the Muslim countries has become the mesns for national revival, prosperity and
progress.*’

The ultimate cultural purpose of Westemn colonialism, according 10 al-Antas, is
not to disseminate the Christian religion, but the secular, Wesiern woridview with its
conception of knowledge and other related matiers.* In this regard, al-Antas was the first
to discover the challenge of Westernized and secularized knowiedge, disseminated
through modem educational systems, as the greatest challenge and the real crux of the
deplorable condition of the Muslims:

In most Muslim countries today many Muslims think that their problems stem
from economic or scientific and technological inadequacy. Although it scems
that at first glance this is true, and yet, however, the real crux of the problem,
from which stems all other problems, is the problem of knowledge.”

The fundamental challenge of knowledge, in this sense, referred 1o knowledge and its

“ Ibid., 569.
:lbid.
&eWmMNanMThMIMdeM““
al-Attas (Knhlalnw:lSTAC.lM).?O-TB.chdm-mS.*d-A-'#
% ;:dtl‘le;;wepl o(d'-mu'. pp- 157-159.

id., 73 citing Atias, Risaish Untuk Ksumn Mislimis, sa wapebiished monogsaph, 290 pp.. deted
‘M_iy.lm;pln.n.w.m&dh-hum
M.?ldﬁﬁm‘:&wh“hﬁd“““lﬁmlm
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educational system as conceived and disseminsted by Western  civilization.  Thes;
knowledge, according to al-Attas, is not truly neutral since it is infused with s certain
worldview, the religious and cultural elements and experiences of a panticular person,
and by extension, his culture and civilization. Indeed, there exist such profound and
absolute differences between Islam and Westemn culture and civilization that the two
cannot be reconciled.® Henceforth, the proper revival of the Muslims should start with
greater emphasis on the right conception of knowledge, starting from the university level
aﬂlhcwaydownm&nwcondrymdprénuykvdsofe&wﬂim."hded.d—“’
idea of the Islamization of contemporary knowledge is fundamental to the revivification
of Islamic sciences that al-Ghazali had tried to achieve nine centuries ago.®

As far as this study is concemed, it is intended to serve as the groundwork for
Islamization at the primary level of education. Whilst it is not as imperative as higher
education, it is our conviction that elementary education is one of the most critical
aspects which needs to be revised and islamized, since the modem sysiematic child-
centered programs adopted and utilized by Muslims nowadays are originally Westemn.*
These programs are definitely based on an absolutely alien worldview especially its
concept of human nature and existence. For this purpose, al-Antas’ definition and
conceptualization of Islamization will be the basis for our analysis of al-Ghazili’s
methodological approach towards child education, which was originally adopted from
Miskawayh’s Hellenistic sources. In this respect, we will firstly study the key terms used
by al-Ghazall in projecting his underlying Sufl framework pertaining 10 this subject.

* Ibid., 72.
$' Ibid., 71.
2 Ibid., 17.

® See nieNew Britannica The of 1
“f:tyclopatn (On.n- University of Chicago, 1985) s.v. “preschool
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The five key temms : 22 dib (education), riyadah (discipline), ta*lim (instruction), tarbiyan
(upbringing) and zahdhib (refinement) will be discussed in the first chapter. The second
chapter will deal with his sources of reference in this field; and finally in the third
chapler, we will further analyze al-Ghazali's sOfistic method of child upbringing in
comparison with Miskawayh's philosophical approach pertaining 1o this matter.
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CHAPTER ONE
THE KEY TERMS OF AL-GHAZALI IN CHILD EDUCATION

hﬁhd“fﬁ“ﬂmmmmmumﬂuh
borrowed and interweaved foreign and particularly Hellenic philosophical and ethical-
ideas into their writings, Gil'adi's' suggestion that the Muslim's conception of the
significance of the childhood period has its roots in the Hellenistic heritage is not
accurate. This is especially true with respect to al-Ghazill's conception of the
significance of the childhood period. Though Gil‘adi did not go as far as Max Horlen
who described al-Ghazall as a partisan of Platonic doctrines or a weil-schooled
Hellenistic philosopher,? his cynicism is apparently discemible. For instance, in one of
his earlier pieces of rescarch,’ Gil'adi highlighted his position by quoting Aba Bakr ibn
al-‘Arabi’s statement that al-Ghazali, “having entered the philosopher’s circle, never
succeeded in extricating himself despite his efforts 10 do 50.™ In this work, he asserted
that al-Ghazali had elaborated on the points which he selectively bomowed from
Greek philosophy and interweaved them - behind a veil of Muslim terminalogy - into
his mystical writings.’ He further claimed that the Aristotelian sysiem affected even the
terminology used in Jhyd" ‘Ultm al-Din which represents the most comprehensive
presentation of orthodox Sufism.® However, in his later work i.e. Chikdren of

' col 117.

? See Max Horten, “Moral Philosophers in Islim.” trans. from German V. Junc Hager, Islamic

, Studies 13, no. 1 (March 1974): 18, cited hereafier as MP. ™
h.umumumuumn—ummmd
sciences in Ryyd’® ‘Utten al-Din. See A. Gil'adi, “On the Origin of Two Key-Terms in al-Ghazall's

. ;{.‘inud-m.'mu.n.mmuunuu*-au

s Nevertheless, Gil'adi could sot ignore the fact that al-Ghazal refers 10 the Qur'in, fadith and other
%Mm-ﬁmdﬂuﬁmm’h“b.*

. o;clhauchu.:nﬂ- and the trestment he deserves.
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