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ABSTRACT 

The Common European Framework of Reference for Languages (CEFR) was 
introduced into the nation through the latest English in education policy reform that 
occurred in 2015. As the policy enactment encompasses all levels of education, the 
higher education sector was also affected by this reform. Consequently, all matters 
relating to English language education at Malaysian higher education (HE) level are to 
be CEFR aligned. This includes writing, the most important skill at tertiary level 
education. However, previous literatures have criticised CEFR for its intended 
European usage, European norms, and loose design allowing for differing interpretation 
by different users which may affect its usage at Malaysian HE level. Therefore, this 
research aimed at addressing these criticisms by (i) determining the CEFR’s suitability, 
(ii) identifying fundamental elements towards localisation, and (iii) developing a 
framework for CEFR localisation that conforms to local context through a case study 
design using the tenets of Language Management Theory. This study engaged 10 
participants from 6 different public universities in Malaysia. The participants were all 
academic staff having had experience teaching writing in English to tertiary level 
students. Data was collected through 4 research instruments: (i) rating sheets, (ii) rater 
pro forma, (iii) individual semi-structured interviews, and (iv) a semi-structured 
questionnaire. The gathered data were then accordingly analysed or transcribed for 
further analysis, and the emerging themes were categorised and discussed in detail. The 
findings revealed that academics at Malaysian HE level found the CEFR perplexing and 
have voiced concerns of its introduction. It was also revealed that academics preferred 
if the CEFR could be localised to local higher education context. As such, data that was 
acquired from the rater pro forma, as well as the semi-structured interviews provided 
the basis for localisation. A post localisation rating exercised demonstrated that the 
localised CEFR descriptor yielded better rating consistency measured through an 
intraclass correlation coefficient (ICC) (ICC = .951) in comparison to the available 
CEFR written production illustrative descriptor (ICC = .747). Additionally, the 
available data that was acquired also provided the basis for the conceptualisation of a 
localisation model that could be applied to other localisation attempts. This study also 
provided crucial implications for Malaysian policy makers at the supra macro planning 
level, as well as for those at the micro levels as the success of a language policy 
implementation is dependent on actors from both planning levels. Moreover, 
suggestions for further studies were also presented should other researchers be 
interested to continue with this research. 
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 ثحبلا ةصلاخ
ABSTRACT IN ARABIC 

 حلاصلإ ططمخ ثدحأ نمض تاغلل دحولما بيورولأا يعجرلما راطلإا قيبطت م2015 ماع +زيلام تعرش

 لياعلا ميلعتلا عاطق اهيف ابم ةيميلعتلا لحارلما عيجم ططخلما لشم دقو .دلابلا في ةيزيلنجلإا ةغللا ميلعت ةسايس

 مهأ دعتُ تيلا ةباتكلا ةراهم اهيف ابم ةيزيلنجلإا ةغللا تاراهم عيجم في راطلإا كلذ هيف قبط يذلا يزيلالما

 دحولما بيورولأا راطلإا تدقتنا ةقباسلا تاساردلا َّنإف ،كلذ عمو .يعمالجا ىوتسلما ىلع ةيوغل ةراهم

ص هنلأ تاغلل
ُ

 ام وهو ،ءيشلا ضعب لهلهم هميمصت نّلأ كلذكو .اهيرياعم عبتيو ،}وروأ بسانيل مم

 لياعلا ميلعتلا عاطق في هقيبطت ىلع رثؤي دق امم ،مدختسم لك بسح هاوتلمح ةفلتمخ تايرسفتب حمسي

 ةمءلام ىدم ديدتح قيرط نع تاداقتنلاا كلت ةلجاعم لىإ تفده ةيلالحا ةساردلا نإف ،كلذلو .يزيلالما

 نعو ،هنيطوت لىإ ةيدؤلما رصانعلا مهأ ديدتح قيرط نعو ،+زيلالم تاغلل دحولما بيورولأا يعجرلما راطلإا

 ىلع ةمئاق ةلاح ةسراد ءارجإ للاخ نم كلذو ،يللمحا قايسلا عم مءلاتي تىح هنيطوت لكيه ريوطت قيرط

 ةيموكح تاعماج تس لىإ نومتني ةذتاسأ ةرشع ةساردلا هذه في كترشا دقو .ةيوغللا ةرادلإا ةيرظن سسأ

 تعجمُ دق .يعمالجا ىوتسلما ىلع ةيزيلنجلإا ةغلل} ةباتكلا ةراهم سيردت في ةليوط تابرخ ملهو ،+زيلابم

 هبش تلاباقمو ،مييقتلا تارامتساو ،ةيمييقتلا نيرامتلا :يهو ،لئاسو عبرأ قيرط نع ةساردلا تöايب

 دق تيلا ةصلختسلما روالمحا لىإ اهفينصتو ،اهنيودتب تöايبلا ليلتح َّتم دقو .ةلكيهم هبش ةنابتساو ،ةلكيهم

 راطلإا نّأ نوديج ةيزيلالما تاعمالجا في ينييمداكلأا نّأ ةساردلا جئاتن ترهظأ دقو .ليصفتل} تشقون

 كلذ قيقحتلو .+زيلام في يعمالجا قايسلا بسانيل هليدعت نولضفيو ،يرمح تاغلل دحولما بيورولأا يعجرلما

 ،ةلكيهلما هبش تلاباقلماو مييقتلا تارامتسا نم اهجرختسا تيلا تöايبلا مدختسا ثحابلا نإف ،ليدعتلا

 تاغلل دحولما بيورولأا راطلإا نم ةلدعلما ةخسنلا نّأ هلامعتسا جئاتن ترهظأ يمييقت نيرمتب كلذ عبتو

 مييقتب ةنراقم (ICC= .951) تاعوم®ا لخاد طابترلاا لماعم ثيح نم اقاستا رثكأ امييقت يطعت

 نأ اضيأ ةساردلا اهيلإ تضفأ تيلا جئاتنلا نمو .(ICC=.747) ةباتكلا ةراهلم يلصلأا بيورولأا راطلإا

 ليدعت ىلع دعاسي يذلا جذومنلا طابنتسلا اهيلإ دنتستُ ةدعاق لكشت نأ نكيم اهنم ةجرختسلما تöايبلا

 في رارقلا يعناصل ةمهم تايضتقم ةساردلل َّنأ امك ،تاغلل دحولما بيورولأا راطلإا يرغ ىرخأ تاراطإ

 حانج نامضل يرورض ينيوتسلما لاك في ينلعافلا كارشإ َّنأو اصوصخ ،نىدلأاو ىلعلأا ينيوتسلما ىلع +زيلام

 ا¥ موقي نأ نكيم ةيلبقتسم تاساردل تاحاترقا تحرط ةساردلا َّنإف ،اماتخو .ةيوغللا تاسايسلا قيبطت

 .اهعوضوبم نوينعلما نوثحابلا
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1 

CHAPTER ONE 

INTRODUCTION 

1.1 BACKGROUND OF THE STUDY 

Since gaining her independence in 1947, Malaysia has seen a continuous stream of 

educational policy reforms. These reforms are chiefly noticeable in the medium of 

instruction used in educational institutions in Malaysia from primary level to tertiary 

level education (a further discussion of the language in education policy will be made 

in Section 2.2 of this thesis). In 2015, the nation once again went through a language in 

education reform, and it was at this stage that Malaysia embraced the Common 

European Framework of Reference for Languages as its basis for the reformulation of 

language education in the country. 

The Common European Framework of Reference for Languages, also known as 

CEFR, was developed by the Council of Europe in 2001 with the aim to unite Europe 

through a pluralinguistic culture (a detailed elaboration of CEFR will be provided in 

Section 2.3 of this thesis). Although the CEFR was originally developed for use in the 

European regions, many nations around the world have recognised it and adopted the 

language framework in its educational language policy. Having reformed its English 

language in education policy, as stated above, Malaysia has also not fallen short of 

adopting the CEFR and has progressively integrated the CEFR into the English 

language curriculum at its primary, secondary, and tertiary level education. Eventually, 

language assessments in Malaysia will also have its results pegged against the CEFR 

(Malaysian Examinations Council, 2019).  

In response to the introduction of the CEFR into the Malaysian educational 

scenario, this study is interested in examining the viability of the published CEFR 

written production illustrative descriptor scale from a Malaysian higher education 

perspective. In addition, the study also aims to investigate whether localisation of the 

associated illustrative descriptor scale is necessary in local context.  The concept of 

localisation in this study will refer to the adaptation of the CEFR written production 

illustrative descriptor contents to English language conventions in Malaysian higher 


