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ABSTRACT

Covid-19 is an unprecedented situation resulting to abrupt changes being made from
conventional teaching and learning to online distance learning. Educators are forced to
adapt to the changes by making classroom as authentic as possible for online learning.
Corrective feedback is still very significant for language learning specially to adapt to
the aspect of writing in classroom. This present study aims to explore students’
performances and preferences towards method of corrective feedback given to them.
Experimental design was carried out between control group and experimental group
who received online corrective feedback and conventional corrective feedback
respectively. Comparison was made between two groups of 48 students to study
whether corrective feedback given was effective in assisting them to produce better
writing draft. This study found that students who received conventional corrective
feedback performed better than students who received online corrective feedback. It
has also been found that students’ opinion and preferences are significantly different
based on the method of corrective feedback given to them. Interestingly, the result
showed that online corrective feedback is least effective for students in this study thus
further improvement should be made in future considering that we are still amidst
pandemic with no guarantee to end soon.
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CHAPTER ONE

INTRODUCTION

1.1 BACKGROUND OF THE STUDY

Interaction inside and outside of the classroom is partially different for both teachers
and students. In the education system context, interaction providedby the teachers in
the classroom is always formal and assumed important to the students. Students
perceived interaction as feedback on how they progress in their learning. However,
both teachers and students cannot have the same interaction during all allocated time
given to their studies. Students come in different characteristics and preferences which
needs serious considerationamong teachers. Variables lay among students are partially
different and are to be tailored to meet the learning objectives. Numerous studies have
been done in finding the co-relation of human biology and language acquisition.
Covid-19 pandemic has altered the landscape of education, including language
acquisition where teaching and learning now take place virtually (Sharif, Nordin,
Zabidin & Dellah, 2021). This unprecedented pandemic has left everyone unprepared
and responsible for results taken by unplanned actions. Educators and students are
forced to get used to open and distance learning (ODL) to ensure that the teaching and
learning process takes place at any most feasible condition. Thus, corrective feedback

is highly important to accelerate the outcome of ODL.

Corrective feedback has been in teaching and learning since education exists.
Some scholars perceived that corrective feedback is a natural approach that prohibits
both structured grading and error correction to keep students’ affective filters low
(Russell, 2009). However, some scholars remarked on the negative effects of
corrective feedback giving heated discussions among researchers (Trusscot, 1996;
Burgos, 2011). Ferris (2010) suggested that the arguments to stop; instead researchers
should find ways to collaborate for the betterment of language acquisition. Hence,
providing feedback in class is not a simple or clear-cut process as there are many
different types of feedback and each type can have a specific effect on learners’ errors

(Gitsaki & Althobaiti, 2010). By exploring corrective feedback, teachers would be



aware of the feedback given to their students later to help their students utilize
corrective feedback in acquiring a second language.

Students should also be aware of the corrective feedback given to them.
Students should fully utilize the feedback given to them for them to self-correct and
improve their second language acquisition. The education system has popularized
anatomy learning especially for adult and advanced learners. Hence, by knowing of
different types of corrective feedback, students will be able to self-correct themselves
and improve their learning of the second language despite minimal feedback given
from the teachers or instructors. These are important as they provide an awareness of
the feedback practices employed in the classroom and the significant effects on

classroom interaction and students’ learning (Noor, Aman, Mustaffa & Seong, 2010).

Various relations to written corrective feedback are studied by scholars and
researchers. Not only teachers’ variants may affect the type of corrective feedback
given but students’ variants should also be put into consideration. Teachers, therefore,
need to understand their students’ various needs, concerns, and expectations toward
corrective feedback. Lack of research in relating possible variants and corrective
feedback may lead teachers in giving the same feedback to each learner without
considering their preferences. Having the education to be tailored for post-Covid-19 is
surely not making the giving of written corrective feedback any easy. For language
instructors, practices in teaching and writing and providing corrective feedback must be
modified to stayin line with the course objectives and online distance learning (ODL)
medium (Sharif., et al, 2021). Hence, it is also essential to know students’ attitudes
andpreferences towards corrective feedback. Instructors need to know their learners’
preferences for corrective feedback to maximize its potential positive effect on

language development (Burgos, 2011).



1.2 HISTORY OF CORRECTIVE FEEDBACK IN MALAYSIA

Malaysia has developed many years in enhancing their education field including the
methodologies of teaching second language acquisition. The usualways of teaching the
language were formerly Grammar Translation and the Audio-lingual method.
Historically, the behaviorist teaching models that were practiced in the 1950s and
1960s such as the Audio-lingual method stressed errorcorrection at all costs (Russell,
2009). However, researchers have doubted the behaviorist approach of correcting
students’ errors which does not result in improvement of the second language
acquisition (see Brooks, 1960, Krashen, 1981). It was at that time that the government

moves forward in revising the whole curriculum.

Communicative language teaching was later materialized in the West in the
1960s and adopted in Malaysia as early as the 1970s. As communicative language
teaching focuses on meaning over form, the correction of grammatical errors is not of
primary importance. However, when learners’ accuracy isassessed, it is always
done in context (Hadley, 2001). In the 1990s, much research has been done by
prominent scholars on assessing error correction, explicit grammar instruction and
form-focused that promotes second language acquisition. This leads to the
replacement of ‘error correction’ to ‘corrective feedback’. Corrective feedback applies
to different types of feedback given by teachers in correcting their students. Since
then, the education system has set a new rule in applying a communicative-based
approach throughout the learning process. The Cabinet Committee Report on the
Review of the Implementation of the Education Policy 1979 states that the teaching of
English is to enable all school-leavers to use English in certain everyday situations and
work situations. It also allows students to pursue higher education in the medium of
English. This is to show that Malaysia puts greater emphasis on the communicative

aspect of the new syllabus.

Adapted from the Ministry of Education in the year 2000, a new syllabus on
teaching the English language (KBSM) has been revamped from the previoussyllabus
and is continuously used at present. Teachers and students need to communicate
efficiently to improve their performance. The practices have given much positive
feedback and improved the learners’ performance (Othman,2012). In 2022, KBSM



would be in the final year to be implemented and perhapsa new policy would be used.
On the other hand, more modification is being putinto the English language syllabus
with the introduction of school-based assessment (SBA) and the Common European
Framework of Reference (CEFR) (Kementerian Pendidikan Malaysia, 2017). This is
where the practice of givingcorrective feedback is essential and being put forward by
educators.

1.3 STATEMENT OF THE PROBLEM

Feedback is defined as an immediate response to learners’ errors and forfeedback to be
effective, it needs to inform the learners whether their answers are correct or not, as
well as provide them with enough information and guidance to produce the correct
target form (Gitsaki & Althobaiti, 2010). Having faced that, not many teachers are
aware of the relation of corrective feedback on students more even to acknowledge to
students that corrective feedback is to help their study. Malaysia has produced
students and curriculum that focus too much on exam orientation. Teachers’ marking
is very much influenced by the Lembaga Peperiksaan Malaysia (LPM) types of
marking symbols, which appearto be the only reference teachers have in providing
written corrective feedback (Mahmud, 2016). With this scenario in our education,
students and teachers often forget the necessity of having proper feedback for the
students’ improvement. Instead, they focus more on getting the questions right and
this does not fit the purpose of having real education. Teachers in Malaysia are not
trained to give the right corrective feedback to students (see Razali et al., 2021;Vasu et
al., 2016; Mahmud, 2016). By knowing more about corrective feedback,teachers would
not only help students in correcting themselves thus improving their learning progress

simultaneously.

Nevertheless, correcting students’ errors is not an easy task to be done.
Teachers might have dealt with various errors from different students all over again
for a very long period despite their time-spending and efforts-paying feedback (Wang
& Jiang, 2015). Students, on the other hand, might not know that they are being
corrected or that the correction given to them is not efficientenough to make them not

repeat it in the future. Both teachers and students may have different perceptions of



corrective feedback, and one must acknowledge that there is a relation of it to the
process of teaching and learning. It has been repeatedly observed that sometimes the
techniques teachers use to correctstudents in the classroom do not meet the students”
preference which consequently brought some negative attitudes which can make the
learning process unsuccessful (Burgos, 2011). Thus, corrective feedback is important
for teachers to correct the students by trying to meet their preferences as well for
students to do their self-discovery. When the students are aware of the feedbackused,

they will be able to choose the best option that will work best for them.

Dealing with the pandemic leaves both teachers and students with no certainty
except hope. It seems to become even more challenging for teachers togive feedback
during the Covid-19 pandemic due to school closure and the accompanying massive
shift to online education (Jiang & Yu, 2021). This condition has also forced the
teachers to work persistently hard in the teaching and learning process (UNESCO,
2020; Suwanda, Nurlaila & Nasir, 2021). Teachers are having diverse perceptions of
transmitting conventional feedback to online corrective feedback and many are
struggling of finding the most authentic way for feedback to reach their students.
Written corrective feedback is still very highly demanded and functional to assist
language learning. On the contrary, there is no mention of how an English teacher
should mark and give feedback to students’ writings and there is little emphasis on it
within teacher training courses, especially in Malaysia (Razali et al, 2021). We do not
know whether this will work considering that conventional ways of giving written
corrective feedback marked on students’ output have abruptly changed to onlinewritten
corrective feedback. Therefore, this study is purposely designed to identify
students’ performances based on the method of written corrective feedback
(conventional or online) given by teachers later to discover students’ preference of

corrective feedback given to them.



1.4 OBJECTIVES OF THE STUDY

The primary objective of this study is to investigate students’ performance beinggiven
online corrective feedback as opposed to the conventional ways of written corrective
feedback given in the language learning classrooms. It further attempts to find out the
students’ preferences on corrective feedback given by their teachers to them in

response to their writing output.

Research Questions

1) To what extent does the feasibility of giving corrective feedback affect

students’ results and grades?

2) What are the students’ perceptions of corrective feedback given by

teachers?

Research Hypothesis

Teachers’ preferences on the type of corrective feedback given to students may vary
from one class to another (Cohen & Cavalcanti,1990; Fathman & Whalley,1990 and
Saito, 1994). Students respond and benefit from feedback given differently for their
improvement. Students’ strategies for handling feedback may depend on the type of
feedback they receive in the ESL classroom (Saito, 1994). This study intends to
investigate the relation of corrective feedback on teachers and students specifically
to the extent of the different methods of corrective feedback given to students and how

they respondto it. Therefore, from this present study, the researcher expects that:

Hol: There are differences in students’ grades and performance based on the

mode of corrective feedback given.

Ho2: There are variations between teacher’s corrective feedback and student’s

preferences.



1.5 SIGNIFICANCE OF THE STUDY

As mentioned, there has been a lot of arguments and research being madeon the use of
corrective feedback in a second language classroom. However, there are limited
studies about corrective feedback and online distance learning platforms used before
the spread of the worldwide health crisis, Covid-19 pandemic in 2020 (Hazaymeh,
2021). Based on the search by the researcher, themode of corrective feedback given by
teachers to students especially relating to post-pandemic situations has so far not
rigorously been studied. Therefore, thisstudy is intended to fill the gap in the literature.
In the Malaysian context, several studies have been done to investigate the use of
online corrective feedback in academic writing specifically by L1 Malay learners
(Soo, Rajendran, Sain, Kamaludin, Nawi, Yusof, 2013; Shaid et al, 2021). However,
there is a need fora recent and closer look from the current perspective considering the
abrupt shiftto online learning due to the pandemic. Therefore, this study would enable
us tounderstand the different modes of corrective feedback given by teachers and how

students perceived corrective feedback in a Malaysian tertiary ESL classroom context.

Being well-informed about the benefits of online and conventional written
corrective feedback, it is hoped that educators namely teachers and instructors will
acknowledge the importance of feedback and its effect on the whole learning process
especially in the aspect of teaching second language classrooms in the Malaysian
context. In a long-term effect, this study is hoped to raise awareness on the importance
of teaching future educators to give appropriate feedback to students. Perhaps, with
better awareness of the modes, preferences, and corrective feedback, we will find an
answer to comprehend Malaysian students’ proficiency in the English language. Most
importantly, thisstudy aims to assist teachers and students in teaching and learning
during the time of pandemic which surely will be longer than we ever wanted. The
findings are important as they will provide an awareness of the written feedback
practices adopted in the classrooms and the significant effects on students’ overall
learning and their opportunities to use language for communication (Noor, Aman,
Mustaffa & Seong, 2010).



For the benefit of the institute, this study is served as a baseline for any
improvement to be made on the teaching and learning process in the future. Students
from the institute who are all Malay learners are hoped to be aware ofthe feedback
given and their best preferences of corrective feedback. In a long-term effect, the
institute could use this study to create a comprehensive module on how lecturers
should respond to students’ language output and to eventuallyimprove the process of
teaching and learning among students and lecturers. Stakeholders and policymakers
would benefit from this study by having an authentic example of the necessity of
corrective feedback to be integrated into the teaching and learning process. With the
full participation of stakeholders in education provision, the policymaker should
provide viable and concentrated measures of effective implementation to ensure

quality education not only in theinstitute but to the whole education system generally.

1.6 LIMITATIONS OF THE STUDY

The research is designed to study the mode of corrective feedback given by teachers to
students in different classes of diploma level further extent to compare students’
grades and performances as a result of the writing component of the second language
classroom. The study does not include other levels of students or other types of
education levels in Malaysia. The mode of corrective feedback (online and
conventional written feedback) is given great emphasis in this study as it contributes
to the data result of this study. However, it is to better note that this study is aimed at
looking at the relation of students’ results and mode of corrective feedback given but
not to compare its effectiveness on any other aspect. Besides that, the researcher has
carefully picked the sample groups in collecting the students’ perceptions towards
corrective feedback. Hence, it can be understood that the result of this study cannot be
generalized to other types of educational levels, but rather to address the issues stated

in the problem statement above.



1.7 THEREOTICAL AND RESEARCH FRAMEWORK

Control Group

Written Corrective Feedback

Student’s Writing

l

Corrective Feedback
“The written production and
feedback are of special
importance to students’
second language acquisition;
corrective feedback promotes
learning because it induces
noticing and noticing-the gap”
(Sheen, 2010: 170)

Experimental Group

Online Written Corrective Feedback

Student’s Grade and HI}I Student’s Preferences
Performances

Students’ Improvement in Writing Skill

Figure 1.1 Research Framework of Online Written Corrective Feedback (OWCF)




For the purpose of this study, this figure is conceptualized after the work of
Sheen, 2010 As shown in Figure 1.1, the conceptual framework of the study is based
on Sheen (2010) highlighting that “corrective feedback promotes learning because it
induces noticing and noticing-the-gap”. This study provides a thorough understanding
into the significance of given corrective feedback using online mode of
communication. Many studies have been conducted on corrective feedback but less
highlight is given to the integration of technology in providing written feedback and
how actually teachers and students deal with it. According to Magbali & Mohin
(2022), theoretical model of written corrective feedback can become one of the
influential techniques that allows opportunities of communicating whilst increasing
students’ willingness to improve writing skills. This is crucial in parallel with the

necessity of distance learning.

According to Sheen (2010), two main forms of written corrective feedback
utilized by teachers are direct and indirect corrective feedback. The direct corrective
feedback is a detailed correction in the form of linguistics, organization and content of
writing where it concerns correcting errors of linguistics forms or structure such as
crossing word or phrase, the inclusion of a missing word or phrase or the correct form
of structure provided by the teacher (Bitchener, Young and Cameron, 2005). The
research framework of Online Written Corrective Feedback is a detailed distinguish

on the student’s writing output outlining students’ preferences and performances.

In contrast, indirect corrective feedback is the form of underlining an error
without correcting it. This is done by using a code to show the type and where the
errors occurred instead of giving the explicit correction to it. Students are left to figure
out and correct the errors they committed in the writing as highlighted by teachers.
Ferris and Roberts (2001) are in the view that indirect corrective feedback is more
likely to lead to long term learning. Indirect corrective feedback could promote

cognitive skills and helps students internalize the correct forms.

This research framework also illustrates three main parts of OWCF. The first
part is the students’ writing and this is divided into two groups which are control and
experimental group. The second part is students’ grade and performances and the third

part is students’ preferences. Students’ preferences will be taken into consideration

10



including two elements of corrective feedback which are direct and indirect corrective
feedback. All of the three parts would have an impact on the students’ improvement in

writing skill.

1.8 DEFINITIONS OF TERMS

e Corrective feedback: in respect of this study, corrective feedback is best defined
as an immediate response to learners’ errors and for feedback to be effective, it
needs to inform the learners whether their answers are correct or not, as well as
provide them with enough information and guidance to produce thecorrect target
form (Gitsaki & Althobaiti, 2010)

e Written corrective feedback: in respect of this study, written corrective feedback
is defined as a form of explicit written information provided by the teacher to the
learner about incorrect grammatical usage in their writing (Bitchener & Ferris,
2012)

e Online corrective feedback: in respect of this study, online corrective feedbackis
best defined as replication of approaches used in face-to-face English writing
course and the transformation to the online learning environment where instructors
offer learning via tools, teacher feedback is given in the electronic written form
and all activities completed online without face-to-face communication (Xu, 2021)

e Operational Definitions of Preference:
i.  Questionnaire for Corrective Feedback Approaches (QCFAS)

The scale of preferences towards corrective feedback can be examined using The
Questionnaire for Corrective Feedback Approaches (QCFAS)proposed by Lyster and
Ranta (1997) which was then modified by Othman, 2012; Ferris, Liu, Sinha, and
Senna (2013) as well as Diab (2005). The questionnaires consisted of two main parts:
Part | talks aboutthe respondents’ demographic information and Part II is divided into
three sections which are Section A, Section B, and Section C. Firstly, the Likert Scale

with the system of scoring is employed referring to 1 to 5; the high scale 5 (Strongly
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Agree) for the favorable attitude and the low scale 1 (Strongly Disagree) for the
unfavorable attitude. The final section used dichotomous type questions indicating

either “Yes’ or ‘No’ to the close-ended questions.
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CHAPTER TWO

LITERATURE REVIEW

2.1 INTRODUCTION TO CORRECTIVE FEEDBACK

The concept of corrective feedback in teaching and learning has been studied for more
than 60 years from the 1950s until the present time (Rizi & Ketabi, 2015). Corrective
feedback is information given to learners regarding alinguistics error they have made
(Loewen, 2012; Sheen, 2007). It is formerly related to Communicative Language
Teaching (CLT) which started in the 1980s where giving feedback in the learning
process is important to learners. Feedback or corrective practices in teaching and
learning are believed to give a huge impact on students’ learning. This promotes
teachers to be communicative in teaching and learning where giving verbal feedback
after each lesson is part of the pillars. According to Corden, (1967) errors are
systematic which giveteachers information about what learners still need to learn. Later,
Ellis, Loewen,and Erlam (2006) differentiate errors to explicit feedback and implicit
feedback as well as input-providing versus output prompting (Ellis, 2006; Lyster,
2004). Lyster and Ranta (1997) in their study of corrective feedback further developed
a taxonomy of interactional feedback which consists of six salient types of corrective
feedback.

Nevertheless, a few things have been overlooked in determining the
effectiveness of corrective feedback on the learners. Corrective feedback given by
teachers creates different impacts on the learners. Teachers give different discreet
feedback to their students (Gitsaki & Althobaiti, 2010; Park, 2010; Karimi &
Asadnia, 2015). Specifically in Malaysia, teachers are not formally trained to deal
with the method or process of giving feedback to students. Instead, teachers are
increasingly promoting two other alternative methods; which are peer feedback and
self-assessment (Vasu, Ling & Nimehchisalem, 2016). This needs much attention as
other countries such as Singapore are practicing and enhancing the use of corrective
feedback in the classroom. In 2004, the Scotland Higher Education Academy

conducted a study on developingteachers’ feedback on students as well as enhancing
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