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ABSTRACT

Seven writing teachers and their 70 General Foundation Programme students took part
in the research (GFP). Technology Mediated Written Corrective Feedback (TMWCF)
beliefs and self-reported practices were investigated using semi-structured interviews
with instructors. Classroom observation was used to have a better understanding of the
teachers' real TMWCF practices. The researcher also utilized student text analysis to
investigate instructor comments on students' work in an attempt to find triangulation.
Finally, focus groups with students were held to find out what the students thought of
TMWCF and what they thought their instructors were doing in terms of TMWCF
practices. According to the findings of the study, teachers' ideas about error detection
and repair matched up well with what they did. However, teachers' attitudes on
redrafting, feedback explicitness, feedback volume, feedback source, and feedback
emphasis did not match their behaviours. Similarly, the study showed that students'
preferences mirrored their instructors' practices on the explicitness of feedback, the
amount of feedback, and the source of feedback, although they were only partially
congruent in TMWCF's correction of errors. On the other hand, two areas of
incongruence were identified between the students' preferences and the teachers’
practices concerning the focus of the feedback and praising comments. TMWCF
experiences indicated that students agreed that their professors explained to them why
feedback is important, they provided timely feedback, and they utilized various forms
and amounts of feedback were sufficient for the students to agree on these findings.
However, there were three areas where teachers' practices and students' viewpoints
diverged, such as the difference in the focus of feedback, the students' knowledge of
the error code and remarks, and producing a second draft. The contributions of this
research include better insight into the link between the students’ TMWCF
experiences and preferences and their instructors' TMWCF beliefs and practices. In
addition, several instructional implications can be proposed considering the findings,
such as using technology-mediated feedback to create a social collaborative learning
experience and favourable attitudes towards learning English writing. Based on the
results and findings, the researcher offers these recommendations for future research.
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CHAPTER ONE

INTRODUCTION

1.1 INTRODUCTION

The introduction will deliberate on two main parts; to provide readers with a wide
overview of the study and the reasons behind choosing the topic. First, it will provide
a clear picture of the education system in the Sultanate of Oman. Second, after placing
the study in context, it will state the problem, the importance of the study, the
objectives of the study, and the research questions. Finally, the conceptual and
theoretical frameworks of the study, the definition key of terms, delimitations and

limitations will be provided.

1.2 BACKGROUND OF THE STUDY

The English language is an intercontinental language that can be used as a means of
communication with different people all over the world. Gulf countries, (Qatar,
Kuwait, Saudi Arabia, United Arab Emirates, Bahrain and the Sultanate of Oman) just
like other countries, attempt to improve their students’ skills and capacity in the
educational field and their command of the English language in particular. In the
Sultanate of Oman, the English language has been given remarkable attention. English
is considered a foreign language (EFL) that is used widely in trade and higher
education (AL-Mahrooqi & Tuzlukova, 2012). The government of Oman strongly
believes that English is the language of knowledge, used in the fields of medicine,

trade, literature, and communication. Therefore, the Ministry of Education in Oman



(henceforth MoE) has started teaching the English language from kindergarten to
Grade 12, which is the last year in school before furthering their education at
institutions of higher education.

About twenty years ago, the role of the English language as a foreign language
witnessed a huge change in Oman (Al Issa & Al Bulushi, 2012). The Ministry of
Education established the Basic Education System (henceforth BE) in 1999 to replace
General Education (henceforth GE). BE represented a major reform of the schools,
training, assessments, aims curriculum, and programmes to equip learners with more
skills and cope with international and local changes (Oman Ministry of Education,
2016). It was decided that English should be taught in Grade One, which is at the age
of seven. In addition, education in Omani schools is divided into three categories:
Cycle One (Grades 1-4), Cycle Two (Grades 5-10) and Cycle Three (Grades 11-12).
Grade 12 is the final year in the school stage. This stage is very critical as it represents
the harvest of 12 years of studies, where English as a subject is given great importance
in helping students find good prospects for their future. The country, community, and
families look forward to seeing Grade 12 students complete their studies with proper
knowledge and excellent scores in the final examination results.

Table 1.1 displays the outcomes Omani students in Grade 12 are required to
achieve in the English subject. Such learning outcomes consist of five elements:
grammar and vocabulary, listening, writing, reading, and speaking (Oman Ministry of

Education, 2016).



Table 1.1 Learning Outcomes of Five Elements Source: Oman Ministry of Education,

2016
Grammar
Elements and Listening Writing Reading Speaking
vocabulary
Key Students Students Students Students can  Students can
learning canuseand can can write read give

outcomes understand understand lettersand  independently presentations
vocabulary avariety of respond to
and spoken emails
grammar transcripts

Writing skills cover 35% out of 100% of total marks, while continuous
assessment makes up 10% and 25% of the final exam. Al-Mahrooqi (2012) stated that
a low percentage in writing skills is considered one of the reasons behind the lack of
good writing abilities among Grade 12 students. Table 1.2 shows the weightage of the

five elements.

Table 1.2 the weightage of the five elements: Oman Ministry of Education, 2016

Grammar
Elements & Listening Speaking Reading Writing Total
Vocabulary
Continuous 5 ) 10 5 10 30
Assessment
Semester 10 15 i 20 25 70
Test
Total 15 15 10 25 35 100

Moreover, teachers concentrate more on teaching writing, and most of them
use teacher-centred methods in teaching writing. Such teachers care more about the

writing product than the writing process because of the time-consuming stages in the



writing process approach. Many students struggle in writing composition because
teachers only focus on the theoretical side and ignore the process. Al-Mahrogi (2012)
found that almost 80% of high school graduates admitted to higher education had
taken the English language subject in the Foundation Programme (FP) before
embarking on their majors. The FP is a pre-sessional program that is considered an
integral part of almost all Higher Education Institutions (HEISs). It aims to give
students computer, numeracy skills, English language proficiency and study skills

required for university academic study (000A, 2009) (Al-Hajri, In press).

1.3 FOUNDATION YEAR ENGLISH AND LEARNERS IN OMAN
Many Omani students who left secondary schools with high grades in the English
language have not been able to achieve much in English-speaking countries. When
they began to pursue their university studies, they could not pass the English
Language exams. This is despite the fact that such students have studied the English
language in Oman as a foreign language for twelve years before enrolling in colleges
and universities (Al-Issa, 2006, p. 218). Al-Issa (2006) states that the problem might
be mainly due to a lack of exposure to the English language outside the classroom.
With limited exposure, learners receive very few opportunities to apply the English
language in authentic communicative situations and hence, are unable to increase their
confidence when speaking in front of other people (Al-Issa, 2006). They feel anxious
and apprehensive whenever they are required to talk in an open forum or publicly.

In a study of 82 English language teachers from different nationalities, Al-
Toubi (1998) found that the reason which may account for the difficulties Omani

students in mastering speaking skills is the curriculum of the Omani higher education



institutions. It does not provide adequate classes for speaking skills and it fails to
prepare the learners for oral communication in the English language due to limited
speaking activities. Discovering gaps in study skills and English language at the
undergraduate level studies at Oman's Majan College and the Foundation Program
(FP), Tanveer (2013) mainly concentrated on addressing areas of learner weakness in
study skills and English language after they have completed the FP and start on their
undergraduate subjects. The main gaps stated were associated with reading and
writing skills. Such skills remained stagnant mainly due to the lack of vocabulary and
exposure to the English language. Moreover, Tanveer (2013) proposed these
explanations: (i) students only want to pass rather than excel, (ii) students are not
efficient at transferring skills, (iii) their social and personal use of the English
language is minimal, and (iv) the time is limited to achieve the required English
proficiency level for higher education.

The lack of computer and information skills is the third point which should be
taken into consideration. Weerakkody (2011) explained that Official e-Government
efforts in Oman (e-Oman) started in 2003 with the establishment of a government
organization called ‘Oman Digital’, but most of the students have not applied such
skills effectively. Tuzklukova, Ginosyan, and Gafer (2017) stated that insufficient
computer, language and information technology skills are still hindering learners’
progress during coursework. In general, a portion of foundation program learners was
shown to have an inadequate level of digital literacy and general content for the
English language courses’ activities and tasks They needed development in online
information search, editing, typing, formatting, and word-processing, which are

important study skills needed to utilise online resources for academic purposes.



Inadequate English language proficiency hinders students’ progress in their
information technology classes, worsens negative situations, and leads to stress and
challenges within the classroom. The results of such a study support the
implementation of cross-disciplinary dialogue among the faculties representing the
information technology and English language areas of the foundation program.
Moreover, the blending learning approach, using both the in-person learning
experience and online, can be applied when teaching students (Blending Learning,
2017). It offers a workable solution to the problem of engaging students in course-
specific tasks that require the intense application of computer skills, study, and
language. Therefore, it could improve their literacies and contribute to their
adjustment to university life. Such a solution may give students more chances to apply
a skill in a more effective and balanced way. Moreover, it promotes a positive learning
and teaching environment in which students feel more comfortable and become more
confident.

Based on the studies mentioned above, it can be noticed that Oman's higher
education sector, particularly the foundation programs, needs to become better
prepared to meet the adjustment needs of the students and offer appropriate support
for their performance, learning, and mitigation of their transitional experiences. The
individual experiences of Omani foundation program learners during their transition
from school to higher education include challenges related to several themes, such as
socio-cultural issues. Such issues include a combination of cultural and social factors,
for example, cultural and social knowledge and skills related to getting to know the
university, understanding the university setting, learning what is expected from an

individual as a student, settling into the courses, discovering social and activities



opportunities, making connections with teachers and making new friends, technology

issues, language issues, issues with content, and learning knowledge.

1.4 GENERAL FOUNDATION PROGRAM AT SOHAR UNIVERSITY (GFP)
Sohar University consists of seven departments which are Engineering, Computing
and Information Technology, Business, English Studies, Education, Arts and Law,
and General Foundation Program (GFP). The research context of this study is the
Sohar's General Foundation Programme Department. The role of GFP is to equip and
prepare high school graduates with the capacity and skills to help them qualify for
admission into the faculties in the departments mentioned. The program is based on
the standards set by the Oman Accreditation Council and emphasizes four areas of
academic competencies, i.e., Mathematics, Computing, and English.

The English subject aims to develop students' integrated general English
language across the skills areas of listening, speaking, writing and reading. It has three
levels with a focus on basic search skills, writing and reading skills. Critical thinking
skills and study skills are embedded in the course. By the end of the course, students
should have an English language equivalent of IELTS 5. The second program is
Mathematics, which provides an opportunity to study some pre-calculus topics which
is useful for the students when they join their faculties. Some students who study at
faculties that use English as the standard study English should study Mathematics in
English as this will help them understand the mathematics terminology used when
they study at the faculties. The third program is computing which provides computing
knowledge and skills to support the students to carry out computer-based tasks and

operations effectively with a clear understanding and a good level of computer skills.



