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ABSTRACT 

Somalia is one of the most fiercely divided countries in the world. The people of 

Somalia face an identity crisis, as they have more than one identity (clan, national, and 

religion). In addition, the development of good Somali citizens is impeded by the 

absence of a nation to belong to, as there are clan-based states, a lack of clarity as to 

whether the country serves the needs of individuals or clans, and an absence of a 

feeling of obligation towards the nation. Thus, the present study aimed to investigate 

as to how education as a whole and the curriculum specifically, can build good 

citizens equipped with a national identity and a participative attitude. To do so, the 

study employed a quantitative methodology of positivism paradigm with a cross-

sectional sample survey design. A total of 400 Somali students in their final year of 

secondary education participated in this study. The civic outcomes for this study were 

measured using good citizenship, national identity, and civic participation. The study 

found that there is no gender difference among participants in the selected civic 

outcomes. Similarly, the study demonstrated that parental education does not impact 

students’ civic outcomes. Moreover, it was found that participants’ educational 

aspirations influence the civic results; the lower the level of education, the lower the 

civic outcomes. Contrary to the literature, the study concluded that most of the 

participants had no interest in their nation's social and political issues. The study 

results also showed that the curriculum exposed to the students contributes towards 

the civic development of the students and equips them with good citizenship and 

national identity, and therefore paves the ways for proper civic participation in the 

future. These results have theoretical and practical implications for anybody working 

in education, particularly on curriculum specialists. Thus, the study recommends 

further research on the impact of the school and the teachers on students’ civic 

outcomes in levels other than the study’s target level. It also suggested an in-depth 

content analysis of the curriculum include any important civic topics that are currently 

missing in it and single-subject curriculum delivery and training civic teachers on 

contemporary civic issues for proper preparation of the future generation. 
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 ثحبلا ةصلاخ
ABSTRACT IN ARABIC 

 كلتيم ثيح ،ةيوه ةمزأ لاموصلا بعش هجاوي .اماسقنا لماعلا لود رثكأ نم ةدحاو لاموصلا
 ينيلاموص يننطاوم ةيمنت نإف ،كلذ لىإ ةفاضلإN) .نيدو ،ةيموق ،ةيرشع( ةيوه نم رثكأ

 مدعو ، ةيرئاشع لود دجوي ثيح ،نطاولما اهيلإ يمتنت ةلود دوجو مدع اهقيعي ينلحاص
 هاتج مازتللاN روعشلا بايغو ، رئاشعلا وأ دارفلأا تاجايتحا مدتخ ةلودلا تناك اذإ ام حوضو
 جهانلماو لكك ميلعتلا مايق ةيفيك في قيقحتلا لىإ ةيلالحا ةساردلا هذه فدp ،كلذل .نطولا
 .يكراشت فقومو ةينطوو ةيوÄ نيزهمج ينلحاص يننطاوم ءانبب ،ديدحتلا هجو ىلع ةيساردلا
 ةنيع حسم ميمصت عم ةيعضولا جذومنل ةيمك ةيجهنم ةساردلا تمدختسا ،كلذب مايقلل
 ميلعتلا نم ةيرخلأا ةنسلا في لياموص بلاط 400 هعوممج ام ةساردلا في كراش .ةيعطقم
 ةلحاصلا ةنطاولما مادختسN ةساردلا هذله ةيندلما جئاتنلا سايق تم .ةساردلا هذه في يوناثلا
 جئاتنلا في ينسنلجا ينب قرف دجوي لا هنأ ةساردلا تدجو .ةيندلما ةكراشلماو ةينطولا ةيولهاو
 ةيندلما جئاتنلا ىلع رثؤي لا نيدلاولا ميلعت نأ ةساردلا تحضوأ ،لثلمNو .ةراتخلما ةيندلما
 .ةيندلما جئاتنلا ىلع رثؤت ينكراشملل ةيميلعتلا تاعلطتلا نأ دجو ،كلذ ىلع ةولاع .بلاطلل
 ،ةيندلما ةيبترلا تايبدأ سكع ىلع .ةيندلما جئاتنلا تضفنخا ،ميلعتلا ىوتسم ضفنخا املكف

 .مهدلبل ةيسايسلاو ةيعامتجلاا ùاضقلN نومتهي لا ينكراشلما مظعم نأ لىإ ةساردلا تصلخ
 ةيندلما ةيمنتلا في مهاسي بلاطلا ىلع ضورعلما جهنلما نأ ةساردلا جئاتن ترهظأ امك
 ةبسانلما ةيندلما ةكراشلما لبس دهيم لياتلNو ،ةينطولا ةيولهاو ةلحاصلا ةنطاولمN مهدوزيو بلاطلل

 ةصاخو ،ميلعتلا لامج في لمعي صخش يلأ ةيلمعو ةيرظن ر°آ اله جئاتنلا هذه .لبقتسلما في
 ةسردلما يرث§ لوح ثحبلا نم ديزبم ةساردلا يصوت ،كلدبو .جهانلما في ينصصختلما ىلع
 .ةساردلل فدهتسلما ىوتسلما يرغ ىرخأ تùوتسم في بلاطلل ةيندلما جئاتنلا ىلع ينملعلماو
 ةمهم ةيندم تاعوضوم يأ كلذ في ابم ةيساردلا جهانلما ىوتلمح اقًمعتم لاًيلتح تحترقا امك
 ùاضقلا ىلع ينيندلما ينملعلما بيردتو ةلقتسم ةدامك ةيندلما ةيبترلا ةدام يمدقتو ايًلاح ةدوقفم
 .يلبقتسلما ليجلل بسانلما دادعلإا لجأ نم ةرصاعلما ةيندلما
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CHAPTER ONE 

INTRODUCTION 

1.1  BACKGROUND OF THE STUDY 

Somalia is situated in the horn of Africa, which borders the Gulf of Aden, the Indian 

Ocean, Ethiopia, Kenya, and Djibouti. By ethnicity, language and culture, Somalia is 

not as it appears in the modern geographical world map. Rather the colonizers divided 

Greater Somalia into five regions, namely; British, Italian, French (Djibouti), the 

Northern Frontier District (NFD) and the Ogaden region of the Ethiopian Empire 

(Farah, 2009). Therefore, the Somali speaking people in the wider Horn of Africa 

populate an area of about 400,000 square miles and form one of the largest ethnic 

groups in Africa (Khayre, 2016; Kibble, 2001). In addition, Farah (2009) notes that 

Somali people dwell, not only in the recognized Somali state, but that they also live 

beyond that border in places like Djibouti, northern Kenya and Ethiopia.  

The country gained independence in 1960 in which the Italian region and a 

single region from the three British colonies combined together to form what is now 

currently known to be Somalia. In 1961, the country implemented a nationwide 

referendum that resulted in the adoption of the first national constitution that began a 

new democratic political system within the country. This is considered to be the first 

peaceful power transfer in the history of the African continent (Khayre, 2016). 

However, a military coup, led by Mohamed Siad Barre, deconstructed the democracy 

in its infancy and began a dictatorship socialist government which ruled the country 

for almost three decades. During this period the country experienced high civil unrest 

and anarchy (Country Watch, 2016).  
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Somalia occupies around 637,657km
2
 of land, of which 13% is arable, and 

3333km of coastline which is considered to be the longest coastline in Africa 

(Kudonoo, 2016). It is not an easy task to quote the exact population of Somalis as 

there has not been a reliable population census since 1983 and therefore, international 

organizations such as the World Bank and UN are the only sources of data available 

and provide different population numbers. For example in 2008, UNICEF estimated 

the population of Somalis to be around 9.3 million, while the World Bank estimated it 

at 10.2 million in 2009 (Kudonoo, 2016) and these differences raise the question of 

the reliability of these sources. Khayre (2016) mentions that UNPF’s estimation of the 

population is around 12,316,895 million. In addition, the author notes that there exist 

around 8 million Somali speaking and Somali ethnic people living in Kenya and 

Ethiopia. Moreover, Lindley (2005) expresses that there are huge numbers of Somalis 

and their children that migrated to neighbouring countries and to western countries. 

The author notes that it is not possible to know the exact population of Somalis living 

outside the country but are estimated to be over one million, scattered throughout 

every continent in the world. Similarly, Dahre (2012) states that around one to two 

million Somalis live in countries nearby Somalia. However, some recent publications 

mention that people of Somali descent are estimated to be more than 20 million and 

live in Somalia, Kenya, Ethiopia and Djibouti. In addition to this, there are at least one 

million Somalis living in Europe and North America (Abdullahi, 2017). 

From 1988 to 1990, the country experienced political tensions from which 

several rebellion armed groups, such as the Somalia Salvation Democratic Front 

(SSDF), Somali National Movement (SNM) and United Somali Congress (USC), 

were formed and entered into bloody confrontation with the government and 

overthrew it  in 1991 (Ingiriis & Hoehne, 2014). Consequently, thousands of lives 
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were lost in the civil war and many others were injured, physically and mentally, and 

nearly one million people fled from the country and became refugees (Ingiriis & 

Hoehne, 2014). The civil war and destruction of all social service institutions made 

Somalia one of the poorest countries around the globe and turned people, who were 

once of the same nation, against each other (Cummings & Van Tonningen, 2003). 

Since the civil war, Somalia has no functioning central government and has 

experienced the longest stateless governance compared to all the other countries in the 

world (Abdullahi, 2017; Menkhaus, 2014). Although dozens of conflict reconciliation 

conferences and peacekeeping talks were held, none resulted in any form of 

agreement to create a strong government and long lasting peace within the country 

(Menkhaus, 2007).  

 

1.2  POLITICAL SYSTEM 

According to Farah (2017), in the pre-colonial period, Somalia utilised some sort of 

traditional rule and in some parts of the country, kingdoms and Sultanates connected 

Somalia to the Great Ottoman Empire and Zanzibar Sultanate. Moreover, Somali 

communities implemented legal system which acted as the legal basis of their political 

affairs. This system, known in the local language as Xeer, was used as the legal 

reference by which disputes and conflicts were settled (Khayre, 2016) and was to a 

great extent reliable, as it prevented the communities from inference and dominance 

over others. However, the colonizing powers forcibly implemented an alien legal 

system and arbitrarily preferred some clans over others by giving these specific clans 

opportunities to rule. This notion of clan dominance still exists in all administrations 

that rule the country today (Khayre, 2016).  
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By nature, Somalis are nomadic pastoralist communities who live in rural areas 

and are deeply divided into clans and sub-clans. This system of clans infiltrates into 

the political system of the country and thus, dominates all political aspects such as 

government joints and political parties which establishes a struggle between the 

different clans competing for power. Consequently, this led other clans to protest 

which kindled the civil war that had been building momentum since 1978 (Abdullahi, 

2017). Lindley (2005) points out that Somalis descend from the same ancestry, who 

were hugely nomadic people that did not settle regularly but despite their homogeneity 

in terms of ethnicity, culture, language, and religion (Kibble, 2001), Somalis are 

considered to be the most divided society in Africa as a result of clan dominance 

(Browne & Fisher, 2013). 

According to Beswick (2001) and Menkhaus (2014), Somalia is considered to 

be a symbol of state failure in both international peacekeeping operations and within 

the postcolonial African states. Similarly, Abdullahi (2017) and Menkhaus (2014) 

state that Somalia has experienced the most extended failure of state in the modern 

world despite it being one of the earliest countries in Africa to implement a peaceful 

transition of power during its postcolonial period. This was due to the presence of 

several factors that potentially eased the process such as common ethnicity, language 

and religion. However, after a long period of chaos and instability, the country has 

stepped into a new stage of peace, stability and recovery, which may presumably mark 

the end of the political transition since 1978 (African Development Bank, 2013).  

According to Avis & Herbert (2016), Somalia's fragility is attributed to 

“clannism, poor governance, resource competition, militarisation, regional disputes, 

colonialism, and international involvement” (p. 14). This produced a system of 
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governance that appears to be a government of national unity, on paper, but is in fact a 

coalition of a small number of clans and factions (Menkhaus, 2007). 

 

1.3  EDUCATION SYSTEM  

As an Islamic country, Islamic education and institutions were predominantly spread 

over the country before the colonial powers conquered the country. The colonizers 

(Britain and Italy) introduced formal education systems to the country (Abdi, 1998; 

Cassanelli & Abdikadir, 2007). A Somali child normally joins a Quranic school before 

the formal schooling system and thus, learns the Arabic script, for purpose of reading 

and writing the Holy Qur’an, before even formally learning the local language 

(Dammak, Eno, Mweseli, & Eno, 2014). This idea was invented as a prevention 

strategy for students who were joining the colonial education, so that “carrabka (the 

tongue) and caqliga (the mind) were initially trained to have a formal commitment to 

the faith” (Dammak et al., 2014, p. 22). 

Bennaars, Seif, & Mwangi (1996) state that the education in Somalia has 

historically gone through three stages of education; traditional, colonial and post-

colonial. The traditional education system, which was semi-informal and mainly 

related to religious and the cultural values, was often mobile, flexible and tailored to 

the needs of the nomadic community. This system of traditional education was 

implemented in the Qur’anic schools and persisted for many years and still widely 

exists within the country. The colonial education system was a type of formal 

schooling invented in the country when colonizers conquered the country in 1930 and 

was limited, in terms of coverage and size and was focused on producing workers for 

the colonizers. The Somali communities of the time opposed this educational system 

as it was against their culture and social values. The post-colonial education system 
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was initialised by the handover of 223 primary and 12 secondary schools, mainly in 

the big cities, from the colonizer to the Somali government (Cassanelli & Abdikadir, 

2007). This infrastructure was not fully utilized as the communities perceived the 

schooling system to be foreign education and not relevant to their way of life 

(Dammak et al., 2014).  

According to Abdi (1998), the pre-colonial education system was an informal 

community-based system and the colonisation of the country in the late 19
th

 century 

formed the formal schooling education of the country. In the post-colonial period, the 

colonial education system was combined with the Arabic medium of instruction at the 

elementary years ( first four years) and transitioned to the English medium thereafter 

(Goodwin, 1966).  

As a result of the collapse of the central government in 1991, almost all the 

public materials in schools were looted, and the public infrastructure was destroyed. 

By 1994, school enrolment had reached its lowest point due to most, if not all, schools 

having been destroyed, unavailable teaching material and teachers and student 

abandoning education (Cummings & Van Tonningen, 2003). Despite these challenges, 

the Somali community tried to fill the role of the collapsed government, but the 

absence of government and lack of co-ordination and integration resulted in the 

implementation of different curricula of different backgrounds (A. S. A. Hussien, 

2015) which illuminates the catastrophic circumstances of the education system in 

Somalia. 

The education system of the country crumpled in 1991 but because it is a 

corner stone of society, Somalis revived their education system despite the numerous 

obstacles and the limited capabilities of the society. The circumstance dictated that the 

provision of education was only possible through private ownership and management 
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(African Development Bank, 2013), and through the cooperation of the communities, 

external donors and the Somali Diaspora the primary and secondary schools were 

rehabilitated (African Development Bank, 2013) and re-established in the country. 

Currently, the level of education in Somalia is very low, compared to 

neighbouring countries, and has a literacy rate of only 19% and primary school 

enrolment rate of 33% with a high gender gap of 23% for girls and 42% for boys 

(Mohamed & Ongubo, 2016). This is in part due to the fact that more than 73% of the 

population cannot afford the mandatory school fees (Khalifa, Bashir-Ali, Abdi, & 

Witherspoon Arnold, 2014). In addition, the literacy rate is about 37.8% with high 

gender disparity and around 50% of the male are literate while it is twice below this 

number in the female literacy (Country Watch, 2016, p. 260). In that, the adult literacy 

in the country is around 24%. As a result, Somalia is considered to have one of the 

lowest adult literacy rates in the world (African Development Bank, 2013; Mohamed 

& Ongubo, 2016).  

Although there has been noticeable recovery of stability and peace, and a 

remarkable development in the education service, the education sector is underserved 

by the federal government and state administrations. Education at all levels is 

privately managed, and therefore parents have to pay for their children’s education but 

due to widespread poverty the country has one of the lowest enrolment rates with only 

30% enrolled into primary and 26% enrolled into secondary level (Education cluster, 

2017).  

 

 


